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NIArOTOBKA MAMBYTHIX BUXOBATENIB SAKJIALIB AOLKIJIbHOI OCBITU
40 PO3BUTKY EMOLUIUHOIO IHTEJIEKTY
AITEN CTAPLLOIo AOWKUIbHOIO BIKY

AHoTauig. Y cTatTi po3kpmTo nNpobnemy ¢axoBoi MiAroTOBKM ManbyTHIX BUXOBATENIB 3aKnaziB AOLKiNbHOI ocBiTK (340)
00 PO3BUTKY B AiTEN CTAPLLOro AOLWKiIbHOro BiKy EMOUIAHOrO iHTenekTy. MNpeacTaBneHo Aekifbka BU3Ha4eHb NOHATb «€MOLi»
Ta «eMOUMHWUIA iHTenekT». 3a3Ha4yeHo, L0 EeMOLAHNIA iHTeNeKT TPaKTYETbCA $K CYKYMHICTb MeHTalbHUX 3aibHOoCcTeln [o
PO3YMiHHSI BlaCHUX €MOLLI Ta eMOLLM iHLIMX NI0OEN, a TaKOX YNpaBiHHA eMOLIHOI0 cdepolo.

HaronoweHo, Wwo nepLui gocnigpkeHHs NpobaeMm eMoLUiNHOro iHTenekTy Hanexatb k. Meiepy, IN. Cenoseto, [. MoynmeHy.
CxapakTepu3oBaHO CKJIaAHUKN eMOLAHOrO iHTenekTy, NpPeacTaBneHi BYEHMMM, a caMe: YCBIOOMJIEHHS Ta PO3ni3HaBaHHS
MOYYTTIB, NPArHeHHs 3PO3YMITU iHLLY IIOONHY, PO3YMIHHA EMOLLI; KepyBaHHA eMOLLIIMU.

3A4iNCHEeHO aHani3 eMOLUMHOro PO3BUTKY AiTEN CTapLIOro OOLWKIAIBHOMO BiKy, 30KpEMa, BKa3aHo, WO 419 HUX XapakTepPHUMMN
€ LUMPOKI coujanbHi KOHTaKTK, SK-0T: 6aTbkun, BMxoBaTeni, BUxoBaHLUi i3 340, apysi 3a MicLieM NpoXMBaHHA TOLLO. YHACNiaoK
HasiBHOrO LUMPOKOro KoJia ChifikyBaHHs, OOLIKINbHMKM YacTo nepebyBatoTb Y B3aEMOLii 3 OTOYEHHSM, WO NoTpebye Big, HMX
YMIHHSI BMpaxaTun BNacCHi emouji Ta po3yMiTv emouii iHWnx niogen. AKLEHTOBAHO, WO ANTMHA CTapLLOro AOLKISIbHOrO BiKY
30aTHa po3yMiTu Taki eMoLii iHWKX, 9K paficTb, 3OMBYBaHHS, CyM, MHiB, pO34paToOBaHiCTb, CTpax, TOLLO.

JoBeneHo, Wo BUXOBATENb Bidirpae 3Ha4YHy poJib B EMOLNHOMY PO3BUTKY AOLUKINbHUKIB. 324519 eDEKTUBHOMO 34iNCHEHHSA
OKPEeCneHOi AisNbHOCTI, niarotoBka ManbyTHix BuxoBaTenis 340 noBMHHA BKMOYATUM Taki KOMMOHEHTWU:  KOMHITUBHWIA
(oBONoAiHHA daxoBMMKM 3HAHHAMW Ta KOMMETEHTHOCTAMM), MOTMBAUINHUIA (YMOTMBOBAHICTb A0 B3aeMOAii 3 AiTbMM Ta
HasiBHICTb GaxaHHs peanisoByBaTU NPOMECIViHY AISNbHICTb), AiSNBLHICHUA KOMMOHEHT (CYKYMHICTb NPAKTUYHUX YMiHb | HABUYOK,
SKi HeOOXiaHI oNa ycniwHOoi poboTn 3 AOLWKiIbHMKAMK).

3a3HayeHo, Lo 3 METOI PO3BUTKY EMOLLHOMO IHTENIEKTY CTapLUUX AOLUKINbHMKIB ManbyTHiM BuxoBatensam 310 nouinbHo
OopraHi3oByBaTh Taki BUOW AISNbHOCTI: YMTAHHS XyOO0XHIX TBOPIB 3 NOAafblUMM aHafi30M eMOL,i Ta NOYYTTIB Pi3HUX repois,
NPOBEAEHHS irPOBMX BNpas Bi4MNOBIAHOT TEMATUKN, OpraHi3auia pisHMX BUAIB TeaTpani3oBaHoi OisfIbHOCTI TOLLO.

Knio4ogi cnoBa: emouii, eMoUjiiHWiA iHTenekT, nigrotoBka ManbyTHix Buxosatenis 30, AiTK CTapLIOro AOLWKINLHOIO BiKY.

TRAINING OF FUTURE EDUCATORS TO THE DEVELOPMENT OF THE
EMOTIONAL INTELLIGENCE OF CHILDREN OF OLDER PRESCHOOL AGE

Abstract. The article reveals the problem of professional training of future preschool teachers for the development of
emotional intelligence in children of older preschool age. Several definitions of the concepts of «emotions» and «emotional
intelligence» are presented. It is noted that emotional intelligence is interpreted as a set of mental abilities to understand
one's own emotions and the emotions of other people, as well as managing the emotional sphere.
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It is emphasized that the first studies of the problem of emotional intelligence belong to J. Meyer, P. Selovey, and
D. Goleman. The components of emotional intelligence presented by scientists are characterized, namely: awareness and
recognition of feelings; the desire to understand another person; understanding emotions; managing emotions.

An analysis of the emotional development of older preschool children was carried out, in particular, it was indicated
that they are characterized by wide social contacts, namely parents, educators, pupils from kindergarden, friends at the
place of residence, etc. As a result of the existing wide circle of communication, preschoolers are often in interaction with
others, which requires from them the ability to express their own emotions and understand the emotions of other people. It
is emphasized that a child of older preschool age is able to understand such emotions of others as joy, surprise, sadness,
anger, irritation, fear, etc.

It has been proven that the teacher plays a significant role in the emotional development of preschoolers. In order to
effectively carry out the outlined activities, the training of future teachers of preschool education institutions should include
the following components: cognitive (mastery of professional knowledge and competences), motivational (motivation to
interact with children and the presence of a desire to implement professional activities), activity component (set of practical
skills and abilities , which are necessary for successful work with preschoolers).

It is noted that in order to develop the emotional intelligence of older preschoolers, it is expedient for future preschool
educators to organize the following types of activities: reading the books with further analysis of the emotions and feelings
of various characters; carrying out game exercises of the corresponding topic; organization of various types of theatrical
activities, etc.

Keywords: emotions, emotional intelligence, training of future teachers of preschool education institutions, children of older
preschool age.

INTRODUCTION

The problem formulation. Throughout life, a person experiences a huge range of emotions every day, which can
both positively and negatively affect the well-being of an individual, his mood and the specifics of his perception of
himself, surrounding people and events. Quite often, a person is guided by emotions when making certain important
decisions. Also, the fast pace of life and a high level of emotional stress often have a negative effect on a person’s
well-being, therefore, in today's conditions, the ability to understand one's feelings and experiences, as well as to be
aware of the emotions of the surrounding people, is a very important ability.

In the Basic component of preschool education (2021), the educational direction «Personality of the child»
indicates that preschoolers should master personal competence. It involves orienting the child in basic emotions and
feelings; awareness of one's own experiences, desires; justification of one's own attitude towards people and events.
The importance of mastering this competence lies in the fact that it will be easier for the child to interact with other
children, build communication with them, and also participate in joint activities. Therefore, a child's understanding
of his own emotions and the emotions of other people is established in preschool childhood. A significant role in
this process is assigned to the educator who, as a competent specialist, will be able to explain to children in a form
accessible to them how to understand themselves and others. Therefore, the preparation of future preschool teachers
for the development of emotional intelligence of older preschool children is considered relevant (Basic component of
preschool education, 2021).

Analysis of recent research and publications. The problem of the development of emotional intelligence was studied
by domestic and foreign scientists, in particular, they studied the following aspects of this issue: features and functions of
emotional intelligence (I. Arshava, N. Kovriga, E. Nosenko, N. Trofaila), social importance and ways of developing emotional
intelligence (O. Vlasova, V. Zarytska), emotional intelligence as an internal cause of personality freedom (H. Berezyuk, O.
Lyash), factors of social and psychological adaptation (S. Derevyanko), emotional stability of personality (L. Zasekina,
0. Tempruk) , features of the formation of emotional intelligence of preschoolers (I. Beh, A. Golota, Zh. Kucherenko, M.
Shpak). The professional training of future preschool educators was studied by such scientists as (L. Artemova, |. Beh, A.
Bogush, N. Gavrish, K. Krutiy, N. Lysenko, T. Tanko and others).

AIM AND TASKS RESEARCH

The purpose of the article is to reveal the specifics of training future educators of preschool education institutions
to carry out the emotional development of preschoolers.

RESEARCH METHODS: study of scientific sources and modern approaches to solving the problem of training
future educators for the development of emotional intelligence of preschool children; analysis, synthesis, generalization
and systematization to highlight various characteristics and requirements for this process.

RESULTS OF THE RESEARCH

The problem of studying emotional experiences and feelings of a person, which reflect his spiritual needs, aspirations
and attitude towards himself and the surrounding environment, has always attracted the attention of scientists. The impact
of emotional manifestations on the formation and development of personality, ensuring harmonious functioning and vital
activities in society is an important object of discussions and discussions among scientists. For this purpose, we consider
it appropriate to reveal the interpretation of the terms «emotions» and «emotional intelligence», which are relatively new.

Emotions (lat. emovere — to excite, excite) are mental states and processes expressed in the form of direct experience
of a person’s attitude to the world, to what he feels and does (Pavelkiv, 2015).

The study of the psychology of emotions has — been carried out in science quite recently, since the beginning of the
20th century. Previously, the term "emotions™ did not acquire such a meaning for study, although it was mentioned in
some contexts. Today, there are many opinions and theories about the origin and functions of emotions. H. Good in his
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work «Emotional sphere of personality: theoretical and methodological aspect of research» emphasizes that the emotional
sphere is a key aspect of behavior and personality development. He argues that emotions have a significant impact on the
formation of personality and interaction with the world (Good, 2018).

Another important term in the context of our research is emotional intelligence. This concept is defined by
A. Chernyavska as a dynamic integral psychological formation that determines the success of interpersonal interaction,
adequate self-esteem, positive thinking, as well as leadership abilities based on awareness of the importance of emotions
and the ability to manage them (Lazarenko, 2019).

I. Andreeva defined the concept of «emotional intelligence» as a set of mental abilities to understand one's own
emotions and the emotions of other people, as well as managing the emotional sphere. According to the scientist, changes
in the emotional sphere are connected with the development of not only the motivational, but also the cognitive sphere of
the individual, self-awareness (Lazarenko, 2019).

In general, «emotional intelligence» as a scientific category emerged in foreign psychology in the 1990s in the works
of J. Meyer, P. Salovey, and D. Goleman. They interpreted it as a set of mental abilities to receive and realize one's own
emotions and the emotions of others. Researchers also tried to determine the components of emotional intelligence, which
mclude

awareness and recognition of feelings;

the desire to understand another person (empathy);

understanding of emotions (acceptance and awareness that behavior and thoughts are subject to the emotional
state);

managing emotions (the ability to use one's own emotions to influence the behavior of others).

Accordlng to the researchers S. Bader and K. Borysenko, at the stage of senior preschool age, a child's social contacts
are quite wide - parents, closest relatives, pedagogical and children’s teams of preschool education institutions, friends
and acquaintances outside kindergarten, etc. In addition, the intensity and frequency of children’s interaction with the wider
society is increasing. Observing their behavior, entering into interaction during communication and play activities, the senior
preschooler indirectly learns to understand the emotions of others, which are manifested in gestures, facial expressions,
verbal form, intonation and rhythmic characteristics of speech (Borysenko, 2021). Thus, a child of older preschool age
is able to understand such emotional manifestations of others as joy, surprise, sadness, anger, anger, irritation, fear,
fatigue, etc. In addition, an older preschooler is capable of verbalizing his own emotional state in which he is here and now
(situation of emotions), instead, verbally characterizes his feelings quite succinctly (for example: «I am offended by you», «|
am bored, play with me» , «| was scared!») (Borysenko, 2021).

Therefore, the task of adults (parents, educators) is to help the child understand the entire range of information
regarding the expression of his own feelings and experiences. It is appropriate to teach a child from preschool age to
understand his emotions and experiences, as they become more complex over time and contain multi-component types
of expression. A great role in this aspect is assigned to the teacher of the preschool education institution, who is a kind of
guide for the child in the «world of emotions».

The emotionality of a special education teacher is extremely important for the development of children’'s emotional
intelligence, as it allows them to establish emotional contact with the group, puts children in a positive mood, and
motivates them to actively participate in various activities. No less important is the teacher's ability to empathize, the ability
to perceive, analyze and respond to children’'s emotions in accordance with the situation. An atmosphere of emotional
comfort involves friendly, sincere, tolerant relations between all members of the children’s group; accepting her as she is.
Emotional communication in ED forms the basis of the relationship between the teacher and pupils, between the children
themselves, makes it possible for the latter to receive useful, meaningful, inspiring information in emotional interaction.

Therefore, it is considered important to prepare future teachers of early childhood education for the development of
emotional intelligence of preschool children. In this regard, N. Trofaila notes that the professional formation of a future
teacher of a preschool education institution is a complex and multidimensional process of personality formation, starting
from the time of studentship and up to pedagogical activity in preschool education (Trofaila, 2019).

Considering the problem of forming the readiness of future educators for the emotional development of preschoolers,
N. Trofaila identified the following components of readiness:

1. The cognitive component involves the formation of education seekers in the system of knowledge about
emotions, the emotional sphere of children, its components and their influence on the emotional well-being of
preschoolers.

2. The motivational component is characterized by the positive motivation of the future teacher to interact with
preschool children.

3. The activity component — provides practical skills and abilities that are necessary for future educators to
solve the problems of emotional development of children in the process of their education and training in preschool
education (Trofaila, 2019).

Thus, the readiness of future educators for the emotional development of preschoolers requires their mastery of a
set of professional knowledge, the presence of motivation for future pedagogical activities, as well as the mastery of the
necessary practical skills and abilities.

Also, the researcher N. Trofaila noted that for the professional training of students for the emotional development of
preschool children, it is advisable to adhere to the following principles (Trofaila, 2017):
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awareness and activity in education;
systematicity of educational and cognitive activity;
integrity, expediency, predictability;

+ sequence and continuity, dynamism and multi-functionality.

Therefore, the future educator, during the formation of the components of the emotional intelligence of an older
preschooler, needs to provide children with information about the expression of emotions and feelings in an accessible
form. For this purpose, it is advisable for future teachers of special education to organize the following types of activities
with children:

- reading works of art with further analysis of emotions and feelings of various characters;

carrying out game exercises of the corresponding topic;

organization of various types of theatrical activities;

use of handouts with images of certain emotions;

analysis of situations that happened to children;

drawing techniques that help to express the «inner world» of the child, his thoughts about close and surrounding
people, their relationships.

According to D. Sabol, special attention should be paid to the reading and discussion of fairy tales, as well as the
use of fairy-tale therapy in working with children regarding the development of emotional intelligence. It is appropriate
to pay attention to role-playing games, which can be educational in nature and introduce children to the basics of
emotional intelligence (Sabol, 2020). Such games will teach preschoolers to manage the manifestations of their emotional
experiences.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

So, emotional intelligence is an important component of the process of personality formation, which improves
throughout a person’s life. Preschool age is the first stage where a purposeful influence on the quality, pace and
efficiency of the functioning of emotional intelligence can take place. The teacher acts as a kind of guide for the child
into the unknown world of emotions, therefore, it is important that the future teacher of special needs has a set of
necessary knowledge and skills for the successful development of the emotional intelligence of older preschoolers.
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