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NEPIOAUIALIA PO3BUTKY AOCIIOXEHD NMPO KYJIbTYPHO-OCBITHIX
Al941B SAKOPAOHHSA B YKPAIHCbKIN NEJATOri4YHIK KOMMNAPATUBICTULI

AHoTauig. CtatTa npucssyeHa npobnemi nepioamsadi po3BUTKY OOCNIOXEHb NPO KYNbTYPHO-OCBITHIX Oif4iB 3aKOPOOHHS B
YKpaiHCbKil negaroriyHiin komnapaTueicTuli. 3’C0BaHo, WO NPeaMETOM BMBYEHHS YKPAIHCBKNMX KOMMAPATUBICTIB € KYNbTYPHO-
OCBITHI Aisi4i 3aKOPAOHHS, Ynsi OCBITHS AiSNIbHICTb | NegaroriyHa cnagllHa npeAcTaBnaioTb iIHTEPeC 19 iCTOPMKO-NeaaroriyHoi
Haykn Ykpainn. Y npoueci 34inCHEHHS YMOBHOI Nepioan3alii BpaxoByBann 3arasibHi YAHHMKM, WO BMANBAIOTbL Ha LEN NPOLEC:
CYCMiNIbHO-NONITUYHI (3MIHW B IOENHNX OPIEHTMPAX, MiXXHAPOOHMX CTOCYHKaxX YKpaiHW, pOCINCbKO-yKpaiHCbKa BiliHa TOLLO);
KyNIbTYPHO-OCBITHI (iHTerpawis y €BpOnencbkuiA OCBITHI MPOCTIP, 3POCTaHHA iHTepecy A0 3apyObikHOro COLIOKYNbTYPHOrO
[ocBigy, po3BUTOK iHDOPMALIMHONO CycnifnbCTBa Ta iH.); 3MiHM B YKPAIHCbKIA HaLiOHaNbHI ryMaHiTapucTuLi Ta iCTOpUKO-
neparoriyHin Hayui i KomnapaTtuBiCTUL 30kpema. 3a OCHOBHUIA KpUTEPI pO3pobkn Takoi cxemun nepioamaauii 6panu KinbkKicHi
Ta KiCHi 3MiHM, SKi No3HavYanucs Ha icTopiorpadiyHoMy NpPOLEeci HarpoMazkeHHs 3HaHb 3 NMopyLleHoi npobnemu. 3okpema
3BaXasM Ha 3POCTaHHSA YMCENbHOCTI HAYKOBUX Mpaub (nepenyciMm avcepTtadin, daxoBux ctaTtei TowWo), 3MiHK, moamdikauiio
X CYTHICHO-3MICTOBUX XapakTepUCTUK (METOO0NOrIN; YBEAEHHS [0 HAYKOBOro 06iry HOBMX iMEH TOLLO).

Br3HauyeHO TpM OCHOBHI nepioay pPO3BMTKY AOCHIAKEHb NpPO 3apybixHi nepcoHanii B yKpaiHCbKili neparoriyHii
KkomnapartumeicTuui. lMepwnin nepiod, SKNMA BUXOAWUTb 32 OCHOBHI XPOHOJOFMYHI MEXi Haloro AOCANIAXEHHS, BU3HAYEHO
K «MOYaTKOBUIA» («3apoaKoBuin»), BiH oxonmoe 70-80 pp. XX c1. Opyruii nepiofs po3BUTKY NEPCOHIDIKOBAHOrO Hanpsmy
YKPaiHCbKOI MeaaroriyHoi KOMNapaTuBiCTUKM OXOmnumoe yMOBHO 1991/92 — 2004/05 pp., AOro BM3HAYEHO §IK «MNepPeXigHUi
NOCTPaAsHCbKMIA». 3a LpbOro nepioay BiAbyBalOTLCS iICTOTHI 3MiHWM B METOO0J10r i OCHIAXEHHS, PaAsHCBKY COL0N0ri3aTopcbKy
napaguMrMy aHanidy oCBIiTHbO-MeAaroriYyHMX NPoLLEeCiB 3MiHMMNA HaLiOHANIbHO-0PIEHTOBAHA MOAENb X BUBYEHHS | TPAKTYBaHHS.
TperTin nepiog 2005/06 — 2025 pp. BM3HAYEHO $K «EBPOOPIEHTOBAHWUN», «HAYKOBO-MAIOPANiCTUYHUA». 3’ACOBaHO, WO 3a
LUbOro nepiogy BMBYEHHIO MPEACTaBHUKIB 3apyOiXXHOI neparoriyHoi AyMKM cnpusia akTMBHa AepafsHizalis i AeKkoMyHisauis
HaLLiOHaNbHOI iICTOPUKO-NEeAAroriyHOi Haykn Ta akTMBHA aacopbuis 3axiAHOEBPOMENCHLKMX | aMepPUKaAHCBKNX MEeTOO0JIOMYHMX
nigxoais, KOHLENTIB, AOCNIOHULbLKOIO IHCTPYMEHTApIlo i HAyKOBO-NeJaroriyHnx igen; npuegHaHHsa YkpaiHm 0o BonoHCbKoro
npouecy (2005 p.) Ta opieHTaujsa i nepexia Ha €BPOMNENCbKi BUMOrM i CTaHAAPTU PO3BUTKY OCBITM; MOCTYNOBWUIA Bigxig, Big,
BMJIMBIB POCIACbKUX HAyKOBMX HapaTMBIiB Ta OCTATOYHA BiAMOBA Bif, HUX, CNpUYMHEHa BilicbkOBOIO arpecieto PO.

KniouoBi cnosa: nepiogmsauisa, 3apyOikHi KynbTypHO-OCBITHI Oisyi, neparoriyHa komnapaTtueicTa, negaroriyHa
6iorpadictika, NnegaroriyHa NnepcoHanis, icTopuko-neparoriyHa Hayka, ictopiorpadis, NopiBHAIbLHA Neaarorika.

PERIODIZATION OF THE RESEARCH DEVELOPMENT
ON FOREIGN CULTURAL AND EDUCATIONAL WORKERS
IN UKRAINIAN PEDAGOGICAL COMPARATIVE SCIENCE

Abstract. This article delves into the concept of periodization concerning the evolution of research on cultural-educational
figures from other countries within the context of Ukrainian pedagogical comparativism. It sheds light on Ukrainian
comparativists’ emphasis on cultural-educational figures abroad, whose educational contributions and pedagogical legacies
hold significance in Ukraine's historical-pedagogical field. In formulating a structured periodization, various overarching factors
influencing this process were taken into account: socio-political elements (such as shifts in ideological perspectives, Ukraine's
international relationships, the impact of the Russo-Ukrainian conflict, etc.); cultural-educational aspects (integration into the
European educational sphere, heightened interest in foreign socio-cultural practices, the evolution of the information society,
etc.); and the transformations within Ukrainian national humanitarianism and historical-pedagogical science, particularly
in the realm of comparativism. The primary criterion for developing such a periodization scheme considered quantitative
and qualitative changes that affected the historiographic process of accumulating knowledge on the discussed issue. This
included the increase in the number of scholarly works (especially dissertations, professional articles, etc.), changes, and
modifications in their substantive characteristics (methodology, introduction of new names into scholarly circulation, etc.).

This study identifies three principal periods in the evolution of research on foreign figures within Ukrainian pedagogical
comparativism. The initial phase, termed 'incipient’ or 'initial,” spans from the 1970s to the 1980s, extending beyond
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the primary chronological boundaries of our research. The second period, characterized by a personalized direction in
Ukrainian pedagogical comparativism, roughly spans from 1991/92 to 2004/05, denoted as the 'transitional post-Soviet’
era. This phase marked notable shifts in research methodology, transitioning from a Soviet sociologized paradigm of
analyzing educational-pedagogical processes to a nationally-oriented approach for study and interpretation. The third period,
encompassing 2005/06 to 2025, is referred to as the 'Euro-oriented’ and 'scientifically pluralistic’ era. During this phase,
active de-Sovietization and de-communization of national historical-pedagogical science facilitated the integration of Western
European and American methodological approaches, concepts, research tools, and pedagogical ideologies. Ukraine's
adoption of the Bologna Process in 2005 steered the country towards European educational standards, gradually distancing
itself from Russian academic narratives due to the military aggression of the Russian Federation, ultimately leading to a clear
rejection of these narratives.

Keywords: periodization, foreign cultural-educational figures, pedagogical comparativist, pedagogical biographistics,
pedagogical personality, historical-pedagogical science, historiography, comparative pedagogy.

INTRODUCTION

The problem formulation. Within Ukrainian pedagogical science, ongoing endeavors revolve around the pursuit
of new scientific paradigms, innovative educational models, exploration of foreign educational experiences, and a
heightened focus on accumulating historical-pedagogical knowledge. Scholars are reevaluating the contributions
of educators, scholars, and educational figures whose activities were either suppressed under communist ideology
or examined subjectively until 1991. Presently, there's a concerted effort to explore innovative educational-
pedagogical processes that hold historical significance. This exploration extends to Ukrainian comparativism, evolving
within an expanding scholarly discourse encompassing both theoretical-methodological frameworks and practical
applications. Since gaining independence, Ukrainian pedagogical comparativism has actively delved into the lives,
scholarly contributions, and professional experiences of foreign educators and cultural-educational figures. This
not only underscores the necessity for specialized advancements in the methodological foundations of pedagogical
biographistics but also aims to comprehend scientific accomplishments and identify areas for further exploration
in this realm. Introducing a periodization approach to studying the personas of foreign cultural-educational figures
within Ukrainian pedagogical comparativism (from the 1990s to the first quarter of the 21st century) will significantly
contribute to achieving these objectives.

Analysis of recent research and publications. Pedagogical biographistics in the second half of the 20th and the
beginning of the 21st century is the subject of study for representatives of various fields of pedagogical science, as
it has an interdisciplinary, polystructural, and multilevel nature. Different aspects of the problem indicated in the title
have been explored, among other things, in works related to the history of pedagogy (O. Adamenko, H. Bilavych,
K. Binytska, L. Berezivska, T. Havrylenko, L. Holubnycha, N. Hupan, E. Dniprov, I. Kulyk, I. Rozman, B. Savchuk,
I. Strazhnikova, O. Petrenko, N. Pobirchenko, D. Raskin, O. Savchenko, O. Sukhomlynska, etc.), historiography of
pedagogical science (I. Rozman, B. Savchuk, I. Strazhnikova, O. Sukhomlynska, etc.), comparative pedagogy (A.
Bevor, A. Prizhen, O. Halus, L. Shaposhnikova, A. Kazamias, R. Cohen, M. Lavrychenko, D. Mertens, O. Ovcharuk,
S. Tsiura, H.Shchuka, etc.), theory and practice of source study, bibliography, particularly pedagogical biographistics
(O. Adamenko, L. Berezivska, H. Bielan, N. Dichek, O.Petrenko, etc.), biographistics in the fields of philosophy (I.
Holubovych, V.Menzhulin, etc.), history (A. Valevskyi, V. Popyk, etc.), psychology and sociology (V. Klymchuk, Ya.
Moysiienko, V. Konovalchuk, V. Onoprienko, etc.), and literary studies (M. Bagriy, |. Kolesnyk, etc.).

THE AIM AND RESEARCH TASKS

The aim To establish a periodization of studying the personalities of foreign cultural-educational figures in Ukrainian
pedagogical comparativistics (the 1990s - the first quarter of the 21st century).

RESEARCH METHODS

The methodology of research, functioning as an operational toolkit, encompasses a collection of specific
methods, techniques, and approaches that facilitate purposeful and logically grounded actions and procedures when
investigating identified issues. Categorized by their essential-functional features, these methods are divided into three
primary groups: general scientific, interdisciplinary, and specialized. Each group, as well as individual tools within
them, possesses instrumental-cognitive and cognitive capabilities. Under the domain of general scientific methods, we
include analysis and synthesis, induction and deduction, abstraction and specification, generalization and comparison,
among others. These methods dictate the overall logic of the cognitive process and the substantive direction of
our research. Interdisciplinary and disciplinary methods comprise periodization, historical-genetic and historical-
structural approaches, retrospective synthesis, historical-logical and comparative-historical methods, retrospectives,
historical actualization, and more. These methods define the dynamics, stages, and trends of the overall biographical
process and the life path of individual personalities. They aid in dividing biography into distinct components - life
path, pedagogical creativity, social activities, etc. — for study and comparison based on specific criteria, features in
developmental dynamics and relationships, comprehension of the 'spirit of the era, “past through the present”, and
the “modernization” of past experiences for effective utilization in addressing contemporary educational-pedagogical
issues. Partial-scientific methods such as content analysis, discourse analysis, systemic-structural, and systemic-
functional methods facilitate the study and development of various aspects of pedagogical biography from the
perspective of scientific discourse and the creative legacy of the researched personalities.Source-critical methods
(heuristic-search, interpretative, etc.) and historiographical methods (monographic, analysis of the main body of
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sources, analysis of knowledge systems, discourse analysis, etc.) ensure critical analysis of extensive historical-
pedagogical and biographical literature, alongside the scientific works of individual scholars. They are complemented
by sociological and mathematical methods contributing to the generalization, formalization, and comparison of
various factual materials. Specialized biographical methods (biographical, biographical reconstruction, etc.) define
methodologies, techniques, and approaches to study various aspects of the life and work of pedagogical personalities.

A comprehensive understanding of these methods is pivotal for analyzing research on foreign pedagogical figures.

RESULTS OF THE RESEARCH

Realizing the stated goal involves addressing a complex set of issues. Firstly, it pertains to understanding the dynamics
and stages of accumulation in Ukrainian comparative pedagogy regarding scientific knowledge about foreign cultural-
educational figures. This includes the determinants of this process, such as its institutionalization, influences of socio-
political and sociocultural factors, shifts in ideological and scientific paradigms, etc. Secondly, employing the operational
tools mentioned (methods), we structure the historiographical sources themselves, characterizing their individual
components reflecting the trends in the development, modernization of approaches, and the increase/decrease in the level
of accumulated empirical and theoretical knowledge about the life and creative legacy of pedagogical figures.

Periodization involves determining the stages of development in the study of cultural-educational figures within Ukrainian
pedagogical comparativistics. When clarifying this, we rely on established scientific principles by Ukrainian scholars (Hupan,
2000; Rozman, 2020, p. 159-167; Strazhnikova, 2015, p. 62-70; Sukhomlynska, 2003), according to which periodization
is defined as the Ariadne thread, a 'core model." In our case, it defines the dynamics and trends in accumulating scientific
knowledge about pedagogical personalities abroad. In doing so, we consider general factors influencing this process: 1)
socio-political (changes in ideological orientations, Ukraine's international relations, the Russian-Ukrainian war, etc.); b)
cultural-educational (integration into the European educational space, growing interest in foreign socio-cultural experience,
development of the information society, etc.); ¢) changes in Ukrainian national humanitarianism and historical-pedagogical
science, particularly in comparativistics.

Considering the subject and other fundamental parameters of our research, we use quantitative and qualitative changes
as the main criterion for developing such a periodization scheme. These changes marked the historiographic process of
knowledge accumulation about the addressed issue, involving both an increase in the number of scientific works (primarily
dissertations, specialized articles, etc.) and modifications in their substantive-content characteristics (methodology,
introduction of new names into scientific circulation, etc.).

The identified and other aspects allow for defining three primary periods in the development of studies on foreign
personalities in Ukrainian pedagogical comparativistics. The first period extends beyond the main chronological scope
of our research and is termed as the "initial" or “incipient”, covering the 1970s and 1980s. During this time, amidst the
complex circumstances of the communist ideological regime, we perceive three crucial shifts in the study, particularly
regarding notable foreign educators and the promotion of their creative legacy.

Firstly, the circle of "permissible” figures and the characteristics of their ideas and views were defined. This "template”
is illustrated in the significant textbook on the "History of Pedagogy” (1973). In the sections written by well-known
Ukrainian Soviet scientists B. Mityurov and M. Grytsenko, there is a fairly extensive array of figures in the development
of foreign schools and pedagogy, starting from Socrates, Plato, M. Quintilian, V. Feltre, E. Rotterdam, F. Rabelais, T.
More, T.Campanella, M. Luther, and ending with "revolutionary Marxists" A. Bebel, K.Zetkin, and others. They opposed
the "bourgeois pedagogy” of the late 19th and early 20th centuries, particularly G. Spencer, G. Kerschensteiner, E. Key,
G.Charlemagne, M. Montessori, E. Demolena, W.-A. Lay, E. Meumann, and J.Dewey. Therefore, it cannot be claimed
that the names of these educators became "known" in Ukraine only in the 1990s. However, their ideas and views were
interpreted as "anti-scientific”, “reactionary”, etc. (History of Pedagogy, 1973, pp. 9-26; 79-109).

During this time, within the ideological canons, biographies and pedagogical ideas of "classics of foreign pedagogy”
such as J. A. Comenius, J. Locke, D.Bellers, C. Helvetius, D. Diderot, J. J. Rousseau, J. H. Pestalozzi, C.-F. Vander,
J.-F. Herbert, R. Owen, C. Fourier, A. K. Sensemann, and others were subjectively represented (History of Pedagogy,
1973, pp. 27-78). Therefore, the coverage of the development of foreign pedagogical thought indicates a high degree
of personification of this process and the presence of a fairly wide range of its representatives in the field of attention of
Ukrainian Soviet historical-pedagogical science, who undoubtedly characterized the dominant ideological canons.

Secondly, during this period, the initial steps were taken in the specialized scientific study of foreign pedagogical
figures. Despite certain ideological engagement, the original biographical studies by B. Mityurov on J. A. Comenius, A.-
F. Froebel (Mityurov B. N. Friedrich Wilhelm August Froebel. Kyiv: Znannia, 1974. 47 p.; Mityurov B. N., J. A. Comenius:
biografiia okremoho litsa. Kyiv: Znannia, 1970. 32 p.; and others) have not lost their scientific value to this day.

Thirdly, within Ukrainian Soviet historical-pedagogical science, institutional foundations were laid for the formation of a
personified direction in national pedagogical comparativistics. This refers to the establishment in 1971 of the Department
of Scientific-Pedagogical Information at the Ukrainian Research Institute of Pedagogy (later - the Institute of Pedagogy
of the National Academy of Pedagogical Sciences of Ukraine). Among its serial publications, the project "Outstanding
Educators of the World" (Vydatni pedahohy Ukrainy ta svitu) was successfully implemented, initiating an unbiased study
and introduction into scientific circulation of the names and scientific-pedagogical legacy of figures from abroad such as
M. Montessori, R. Steiner, P. Freinet, and others (Celetskyi, 2019; Comparative Pedagogy: Methodological Guidelines of
Ukrainian Comparativists, 2015).

The second phase in the development of personified direction in Ukrainian pedagogical comparativistics spans roughly
from 1991/92 to 2004/05 and is termed as the "transitional post-Soviet” period. Ideologically and theoretically, it is
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characterized by "methodology battles” wherein the Soviet sociologizing paradigm for analyzing educational-pedagogical
processes was replaced by a nationally oriented model for their study and interpretation. As evidenced by the topics of
articles, dissertations, and other scientific materials, the range of researched figures did not significantly expand during
this period: figures like J. Locke, J.-F. Herbert, C. Freinet, M. Montessori, G. Spencer, G. Kerschensteiner, M. Gandhi, J.
Korczak, among others, remained within the scope of investigation.

The institutional progress within the historical-pedagogical science contributed to the advancement of studies in
this direction. Particularly, the transformation of the aforementioned department into the Laboratory of Comparative
Pedagogy at the Institute of Pedagogy of the National Academy of Pedagogical Sciences of Ukraine in 1991 facilitated the
development of methodological principles of pedagogical comparativistics and the preparation of fundamental research on
the development of foreign educational systems (Celetskyi, 2019; Comparative Pedagogy: Methodological Guidelines of
Ukrainian Comparativists, 2015).

The third period from 2005/06 to 2025 is defined as "Euro-oriented” and "scientifically pluralistic”. Active de-
Sovietization and de-communization of national historical and pedagogical science facilitated the study of representatives
of foreign pedagogical thought. There was active assimilation of Western European and American methodological
approaches, concepts, research tools, and pedagogical ideas. Ukraine's accession to the Bologna Process in 2005 led to
the orientation towards and transition to European education requirements and standards. There was a gradual departure
from the influence of Russian scientific narratives, culminating in a definitive rejection prompted by the military aggression
of the Russian Federation.

The distinctive dynamics of this process are marked by dividing the third period into three phases of formation and
development of the personified direction of pedagogical comparativistics. The first phase (2005-2008) was characterized
by an intensification of studies and an expansion of their thematic spectrum. Alongside well-known figures, the life and
work of understudied figures, whom Soviet propaganda portrayed as "bourgeois reactionaries” such as O. Nill, E.Meiman,
P. Natorp, P. Petersen, and others, became the subject of comprehensive works.

The second phase from 2009 to 2020 is characterized by an intensification of biographical studies on foreign figures,
refinement of methodological principles, the development of typological schemes for their research, expansion of the
bibliographic database, and a deeper understanding of this process within scholarly discourse. Alongside the development
of the mentioned group of comparative-personified studies, the subject field of pedagogical comparativistics widens with
the emergence of new names. This accumulation of knowledge is traced not only in scholarly articles (such as those
by Sh.-M. de Lep'ie (Mikhno, 2022) and others) but also in dissertation research dedicated to the creative legacy of J.
Holt (Ruban, 2012), K. Rogers (Bochkarova, 2013), E. Rayerson (Huk, 2014), N.F. Gruntvig (Shuhalii, 2015), J. Tolkien
(Labunets, 2016), Ch. V. Eliot (Liaturynska, 2016), A.Reichwein (Torbunova, 2017), Al-Farabi (Al-Samarrai Alaa Khussein
Malu, 2020), E.-O. Chartier (Martianova, 2021), and others.

A positive trend emerged with the broadening of the chronotope of studies. «Horizontally» this manifested in increased
attention to studying personalities not only from European countries and the USA but also from the Asian continent.
Vertically, alongside the traditionally prioritized focus on figures whose activities spanned the late 19th to early 20th
centuries (a constellation of educational reformers) and the second half of the 18th to 19th centuries (the "founders”
of scientific pedagogy), there was a reinforced, synthesized, scholarly-theoretical study conducted in a distant historical
retrospective—not only at the level of reference and educational literature. This was reflected in comprehensive studies,
both personified (such as on Confucius (Shparyk, 2012) and others) and prosopographical. For example, studies on the
development of pedagogical thought in the ancient world and the Middle Ages (Marmurash, 2009), on the spiritual-moral
paradigm of education among early Christian educators in medieval Europe, and more.

The onset of the third phase is associated with the large-scale armed aggression by the Russian Federation against
Ukraine in February 2022. This aggression temporarily paralyzed and became a significant brake on the development of
the educational process and scientific research in our country. Simultaneously, it led to a definitive and resolute rejection
of using the scientific-pedagogical heritage of representatives of the aggressor country and Belarus as its accomplice. This
rejection impacted not only on a "mental” level but also in official resolutions prohibiting the use and citation of works by
Russian scholars in professional scientific articles, dissertations, and more.

For the third period, there was further development of the institutional structure of comparative pedagogy in Ukraine,
which stimulated the development of its methodology and the expansion and growth of various priority directions in scientific
research. Three main academic centers in this field intensified their activities. The staff of the Laboratory (renamed to
Department in 2015) of Comparative Pedagogy at the Institute of Pedagogy of the National Academy of Pedagogical
Sciences of Ukraine in 2009 initiated the publication of the specialized journal "Comparative Pedagogical Studies,” prepared
valuable scientific and methodological materials (N. Lavrychenko, O. Lokshyna, and others), and a series of fundamental
works that deepen the understanding of the development of educational systems in the countries of the European Union
and the United States ("Comparative Pedagogy: Methodological Orientations of Ukrainian Comparativists,” 2015), and so
forth. This strengthened the scientific-theoretical foundation for the development of the personalized direction of Ukrainian
pedagogical comparative studies.

Active work in these directions is carried out by the Department of Foreign Pedagogical Education for Adults established
in 2015 within the structure of the Institute of Pedagogical Education and Adult Education of the National Academy of
Pedagogical Sciences of Ukraine (since 2016, the Department of Foreign Systems of Pedagogical Education and Adult
Education) (Avsheniuk, 2015; "Modern Models of Professional Education and Training in EU Countries: Comparative
Experience,” 2018), which, together with Khmelnytskyi National University since 2011, publishes the scientific journal
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“Comparative Professional Pedagogy”. The third academic center, the Department of Comparative Studies of Information
and Educational Innovations at the Institute of Information Technologies and Learning Tools of the National Academy
of Pedagogical Sciences of Ukraine, has accumulated valuable experience in the development of educational and
methodological support for implementing innovations in various types of educational institutions. An important component
of it is the dissemination of knowledge about representatives of foreign pedagogical thought.

The analysis conducted provides grounds to assert the accumulation of knowledge in the field of Ukrainian comparative
studies. However, as of the end of 2023, it's premature to speak of the formation of scientific schools specifically focused
on the development of the personalized direction of Ukrainian pedagogical comparative studies. Nevertheless, judging from
the results of the preparation of scientific and pedagogical personnel (defended dissertations) and publishing activities,
their future contours are emerging in the form of academic institutions and universities in Ukraine, such as the Institute of
Pedagogy of the National Academy of Pedagogical Sciences of Ukraine, Pavlo Tychyna Uman State Pedagogical University,
Ivan Franko Drohobych State Pedagogical University, Taras Shevchenko Luhansk National University, among others.

CONCLUSIONS AND PROSPECTS OF FURTHER RESEARCH

The subject of research for Ukrainian comparativists encompasses cultural and educational figures abroad,
whose educational activities and pedagogical legacy are of interest to the historical-pedagogical science of Ukraine.
Given this, there is a need for the periodization of the study of personalities of foreign cultural-educational figures in
Ukrainian pedagogical comparativistics (the 1990s - the first quarter of the 21st century).

The periodization involved defining the stages of development in the research of cultural-educational figures within
Ukrainian pedagogical comparativism. Ukrainian scholars (N. Hupan, I. Rozman, |. Strazhnikova, O. Sukhomlynska,
and others) relied on the scientifically theoretical propositions, according to which periodization is defined as a
"core model” that determined the dynamics and trends in the accumulation of scientific knowledge by Ukrainian
comparativism regarding pedagogical personalities abroad. In the process of implementing this conditional
periodization, general factors influencing this process were taken into account: socio-political factors (changes in
ideological orientations, international relations of Ukraine, the Russo-Ukrainian war, etc.); cultural-educational factors
(integration into the European educational space, increased interest in foreign socio-cultural experiences, the
development of the information society, etc.); changes in Ukrainian national humanities and the historical-pedagogical
sciences, particularly comparativism. The main criterion for developing such a periodization scheme was based on
quantitative and qualitative changes that affected the historiographic process of accumulating knowledge on the
discussed issue. Specifically, consideration was given to the increase in the number of scientific works (primarily
dissertations, professional articles, etc.), changes, and modifications in their substantive characteristics (methodology,
introduction of new names into scientific circulation, etc.).

These and other aspects allowed for the identification of three main periods in the development of research
on foreign personalities in Ukrainian pedagogical comparativistics. The first period, falling outside the primary
chronological boundaries of our research, is defined as "initial" or "nascent,” covering the 1970s-1980s. The
second period of the development of the personalized direction in Ukrainian pedagogical comparativistics spans
approximately from 1991/92 to 2004/05 and is termed as the "transitional post-Soviet” period. During this period,
significant changes occurred in the methodology of research, shifting from a Soviet sociological paradigm of analyzing
educational processes to a nationally-oriented model of their study and interpretation. The third period from 2005/06
to 2025 is identified as "Euro-oriented” and “scientifically pluralistic”. It was revealed that during this period, the study
of representatives of foreign pedagogical thought was supported by active de-Sovietization and de-communization of
national historical-pedagogical science, absorption of Western European and American methodological approaches,
concepts, research tools, and pedagogical ideas, Ukraine's accession to the Bologna Process (2005), orientation
towards European educational requirements and standards, gradual departure from Russian scientific narratives, and
the final rejection of prompted by the military aggression of the Russian Federation.

Further research requires a more detailed elucidation of the achievements of Ukrainian comparativists during each
of the conditionally delineated periods.
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