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NATPIOTUMHUA PO3BUTOK TA HALIOHAJIbBHA AIYXOBHICTb OCOBUCTOCTI
Y TBOPYOCTI YKPAIHCbKUX NEQArOriB 3AXIAHOI YKPAIHU

AHoTauig. B 0CHOBY TEOpPeTUYHOro obrpyHTyBaHHS nepioamsalii reHe3n Ta eBoJiloLii inen HauioHanbHOI ideHTUYHOCTI,
NpobyaXXeHHS CaMOCBIZOMOCTI HapoAy, BMXOBAHHS HaLiOHaNIbHO-CBIAOMOI 0COBUCTOCTI SK HACKPi3Hi MOTMBK NiTepaTypu
3axigHoi YkpaiHn o3HayeHoi nobu 6yno noknageHo nepioam3aliio, B ki BiooOpaxeHi rofoBHi icTopuyHi nogii Ta daktn
OCBITIHCBKOrO PyXy 3axiZHOYKPAiHCbKOI iHTenireHuii. JocarHeHHs 3axifAHOYKPAiHCbKOI iHTenireHuii B OCBITi 4OCHiAXYyBaHOIO
nepiogy OalTb MiACTaBM CTBEPXYBATW, L0 OCBITHS HaliOHalbHa cUCTEMa Mae rAnboke iCTOPUYHE KOPIHHS, FPYHTOBHY
HayKOBY OCHOBY 1 HeEMEpEecCiyHy HaujioHasbHy Tpagumuilo. Y KOHTEKCTi LbOro BapTO 3ayBaxuTW, WO B iCTOpii YkpaiHu
nonepenHboro nepiogy (XVI-XVII cT.) BinOyBanucs cknagHi eKOHOMIYHI MepeTBOPEHHS i NOMiTMYHI nopaji, konu MiuHina Ta
po3BMBanachb iHwa Aepxara, a B YKpaiHi BiaOyBanocb akTMBHE MPOTUCTOSIHHA HaLiOHANIbHUX MEHLUMH (B TOMY 4uChi 1
yKpaiHuiB) npoTn $eonanbHOro, noJfibCbKO-LUASXETCbKOrO NOHEBONEHHS i KaToamumamy. MNpn ubOMy BUHUKHEHHIO KNACUYHOI
ocBiTM Yy 3axigHii YkpaiHi nepenyBana HuM3ka MPUYUH PENiriiHOrO xapakTepy (HaCafKeHHsI KaToaMum3My Ha TepuTopii
YKpaiHCbKOro npaBocfaB’s), OisfbHOCTI 6GPaTCTB (K opraHizauiii, Lo Cnpusnu KyasTYpHOMY, PenirintHoMy Ta HaujoHanbHO-
BU3BOJSIbHOMY PYXy MNPOTW OMOJMISHEHHS, OKATOMIMYEHHS, KYNbTYPHOI MNOMOHI3aLii TOWO), a TakoX KyAbTYypPHi, ICTOPUYHI,
€KOHOMIiYHi Ta CyCnifibHi YMOBWM TOrO4aCHOro PO3BUTKY.

KniouvoBi cnoBa: 3axigHa YkpaiHa, HaujioHanbHa CBiOOMICTb, OCBiTa, Peniria, HauioHanbHa iGeHTUYHICTb, MPOCBITHULTBO,
6paTcTBO, Ky/bTYpa, iCTOPIs.
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PATRIOTIC DEVELOPMENT AND NATIONAL SPIRITUALITY OF PERSONALITY
IN THE CREATIVITY OF UKRAINIAN EDUCATION IN WESTERN UKRAINE

Abstract. The genesis of enlightenment in Western Ukraine suggests that this system is a peculiar model of socio-
cultural conditions that arose in a society at a certain historical stage. Achievements of the Western Ukrainian intellectuals in
the education of the studied period allow us to assert that the educational national system has deep historical roots, a solid
scientific basis, and an extraordinary national tradition. The basis of the theoretical substantiation of the periodization of the
genesis and evolution of the ideas of national identity, the awakening of the consciousness of the people, the education of
a national conscious personality as the transitory motifs of Western literature of that period was marked by periodization, in
which the main historical events and facts of the educational movement of the Western Ukrainian intellectuals are reflected.
In the context of this, it should be noted that in the history of Ukraine of the previous period (XVI-XVII centuries), complex
economic transformations and political events took place when another state strengthened and developed, and in Ukraine
there was an active opposition of national minorities (including Ukrainians) against feudal, Polish-gentry enslavement and
Catholicism. In this case, the emergence of classical education in Western Ukraine was preceded by a number of reasons of
a religious nature (the imposition of Catholicism on the territory of the Ukrainian Orthodox Church), the activity of fraternities
(as organizations contributing to the cultural, religious, and national liberation movement against opolaciation, Catholicism,
cultural polonization, etc.) as well as cultural, historical, economic and social conditions of that period.

Keywords: Western Ukraine, national consciousness, education, religion, national identity, education, brotherhood, culture,
history.

INTRODUCTION

Problem setting. End of the eighteenth - first half of the nineteenth century. - a period of ruin and rebirth.
Characteristic of this period is the search for the ideological foundations of ideas of national identity, in particular the
ideas of nationality, nature, moral and legal responsibility of the teacher and others.

Research results. Consequences of the reign of Bohdan Khmelnytsky and the last hetman of Ukraine as a state of Kirill
Razumovsky; conclusion of the Pereyaslav Agreement (1630) and Pereyaslavsky Articles (1659) (the originals of which
have not yet been found, and the numerical copies and censuses bring more questions than answers); the occupation of
Western Ukrainian lands under the rule of Austria-Hungary was carried out under the slogan "to expand the territory of the
state and to strengthen its borders in order to protect the population; to raise the overall cultural level within the country
for an equal dialogue with the Europeans; to preserve traditional religious and moral values, own identity” ( Lebedeva N. A.,
2003, p. 18).

In order to determine the main motives of Western Ukraine literature of the analyzed period, it is important to emphasize
that in these territories, according to the first division of Poland (1772), education began to develop according to Austrian
standards. Austria merged Western Ukrainian lands with part of Poland into one administrative unit. And Transcarpathia
remained in the Hungarian Kingdom. Such a system remained almost unchanged until the collapse of the Austro-Hungarian
monarchy in 1918 (Zavgorodnya T., 2014, p. 81).

There are diametrically opposed views on the coexistence of Catholic and Orthodox educational institutions in Ukraine
at that time: from the thought of the beneficial influence of higher European culture on Ukrainian through Catholic (Latin)
education to the interpretation of this phenomenon as cultural genocide by Polish-Catholic Catholics. One thing is for sure
- the result of this coexistence was the period of the heyday of education, science and culture. According to lvan Ogienko,
the 17th century is the golden age of Ukrainian culture (Ogienko 1., 1992, p. 93). In contrast to the previous period in
the late eighteenth - early nineteenth centuries. the first artificial political-administrative division of the Western Ukrainian
lands was carried out (the Hungarian Kingdom and Galicia were allocated to a separate Austrian crown region "Kingdom
of Galicia and Lodomeria™, which also included (until 1848) and Bukovina as a separate district. could not reconcile with
the former glory of the Ukrainian Cossack republic. Especially "they were irritated by the free-spirited spirit of Ukrainians,
who made themselves known at the first reasonable opportunity. Therefore, the policy they pursued against the Ukrainian
people one goal was to transform it into a dark and shabby population ” (Sysoev S.0O., 2003, pp. 93, 106).

Itis not surprising, therefore, that the next step in the implementation of Catherine II's plans was the complete destruction
of Zaporizhzhya Sich due to the neglect of the leadership of the national state-forming unit of Ukrainians; artifacts that
were buried under the "top secret” mark. This has become a major disaster for Ukraine and is still the subject of modern
research. In other words, we can agree that these events "laid a new boundary in the social and economic history of
Ukraine as a state, caused a deep trauma in the psychology of the people, because Zaporozhye was the last stronghold of
Ukrainian traditions, Ukrainian statehood, with its death, Ukraine is on par with other parts of Russia” (Polonskaya-Vasilenko
N., 1995, p. 103). As a consequence, the existing educational institutions of Eastern Galicia, Bukovina and Transcarpathia
came under the rule of the Austro-Hungarian monarchy during this period and underwent significant reorganization. That
is why from the second gender. 18 the development of schooling in these lands of these regions was in a slightly different
way than in other territories of Ukraine.

For example, in Bukovina, which was under the rule of Turkey for a long time, only after the seizure of it in 1774, Austria
opened several schools with Romanian and German. From the XVII century. in Uzhgorod a Jesuit gymnasium functioned,
in Mukachevo - a seminary. Schools were opened in the eighteenth century, but in a very limited number (Zavgorodnya T.,
2014, p. 81).
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Volyn and all the Right Bank remained under Polish influence until the last partition of the Polish-Lithuanian
Commonwealth (1795). Thus, in the 70's of the XVIII century. educational reforms were carried out in Poland. In particular,
according to the school reform in 1773, the entire educational activities of the school were concentrated under the
responsibility of the Education Commission (the first Ministry of Public Education in Europe). According to the division
of the educational commission, which divided the territory of Poland into 10 districts, two of them were located in the
territories of western Ukraine: Volyn and Ukrainian (Vinnytsia) (Zavgorodnya T., 2014, p. 81).

According to the analysis of historical sources, the true elevation of national ideas in national pedagogy began after
the "spring of peoples” (1848). There have been some changes in the development of education in Galicia, Bukovina and
Transcarpathia. They were triggered by revolutionary events that swept all of Austria-Hungary, including Western Ukraine.
In most cities there were classical grammar schools with Greek and Latin languages, and the real ones had no classical
languages. Polish and German were required. Undoubtedly, the introduction of school boards at different levels was a step
towards the democratization of education. However, Ukrainians did not live up to their expectations. Most of them had
Poles who could speak Polish in schools and suppress Ukrainian (Lyubar O. O., 2006, p. 275).

The awakening of the national consciousness of the Western Ukrainian people was significantly influenced by the
national revival, which became the center of Lviv, where national distinctive traditions were preserved, the best cadres of
the national intelligentsia were formed. education systems. The reform of pedagogical education was carried out. Instead
of the prepara - dents that existed at the primary elementary schools, teachers’ seminaries were established. It is worth
noting that in 1886 the Polish Seimas adopted a decision on introducing into the school a dissent (a new type of school
is bilingual). The main disciplines in such educational institutions were taught in Polish, and all others were taught in their
native language.

At first glance, such actions allegedly ensured equality of languages. However, at its core, such policies were
chauvinistic. For example, in 1893 all primary schools were divided into rural and urban (in Transcarpathia - townspeople).
This was due to the fact that the aim of the governing government was to create restrictions on education among the rural
population and to secure it in rural areas. At the same time, the curriculum in the rural schools was reduced and did not
give the right to continue education in secondary schools.

It is worth noting that in the last third of the nineteenth century in Western Ukraine was also characterized by the labor
movement. Thus, in Lviv there were associations of printing workers (1868-1869). The first working newspaper "Labor"
started to appear. The Socialist Committee, created around this newspaper, had an inter-ethnic, Polish-Ukrainian-Jewish
character. On the Ukrainian side he was Ivan Franko. The newspaper committee began work to set up a working party
in Galicia, but its intentions were interrupted by governmental repression. And only after the break the strike movement
resumed its work (Polonskaya-Vasilenko N., 1995, p. 201).

Therefore, the Austrian educational reforms of the period under study were more favorable to Poles than to Ukrainians.
Poles created the conditions for national and cultural development (including in the field of education). They gained some
autonomy, holding a number of leadership positions not only in the administration and economy, but also in the educational
field of Galicia. The Poles "formed the basis for their future state-building. Working in the state and regional administrations
and developing separate sections of Polish science and culture, they trained staff for the future Polish state. But at the
same time, the activities of Galician Ukrainians after the prohibition of Ukrainian national life in Russia gained all-Ukrainian
significance, and this expanded and deepened the Ukrainian-Polish struggle in Galicia" (Zavgorodnya T.K., 2007, p. 15).

In such circumstances, before the school of the XIX century. were primarily educational tasks, and the educational
function was given a secondary importance. However, already in the 80's of the XIX century. Educators and Western
Ukrainian intelligentsia raise the issue of reviewing the priorities of the educational process. Indicative from this point of
view was the title of the article by prominent pedagogical and educational figure G. Vretsona: "Educating Science". In his
view, the subjects themselves, their material and the way in which it is presented, are already the means to make learning
educational. According to him, the school of education should become a school of education (Zavgorodnya T.K., 2007, p.
23).

In 1980, while continuing the struggle for education, Ukrainians set up private grammar schools in Gorodenka,
Kopychyntsi, Yavoriv, and Rohatyn. In contrast to the struggle for the Ukrainian school, in 1910 the Western Ukrainian
intelligentsia created the Regional School Union, which included representatives of other public and political organizations
of the region, in particular, the Teachers’ Community, the Prosvita, and the Scientific Society. Shevchenko et al. In general,
the development of theory and practice of teaching in Ukrainian schools of Western Ukraine occurred in the early XX
century. in very difficult and contradictory conditions. During the pre-war decades of the twentieth century. there was an
increase in national liberation competitions of both Polish and Ukrainian peoples. However, the situation of the Poles in
Austria-Hungary was still better: they had some autonomy, held a number of leadership positions in the administration and
economy of Galicia. In those days, the Poles “formed the basis for their future state building. Working in the state and
regional administrations and developing separate sections of Polish science and culture, they trained staff for the future
Polish state. However, at the same time, the activities of Galician Ukrainians after the prohibition of Ukrainian national life
in Russia gained all-Ukrainian significance, and this expanded and deepened the Ukrainian-Polish struggle in Galicia”
(Zavgorodnya T.K., 2007, p. 21).

The beginning of the twentieth century. (interwar period and 20-30 years of the twentieth century.) - years of Ukrainian
renaissance or formation of Ukrainian nationalism - period of education of nationally conscious personality, introduction
of pedagogical ideas of Western Ukrainian intelligentsia. Characteristic of this period is the application of a continuous
and systematic nature, despite the negative political changes for the Ukrainian people of the western region. At the same
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time, the leadership of the young independent Polish state was constantly trying to captivate the Ukrainian population, to
educate the younger generation in the state spirit, and to become a vulnerable tool in the hands of assimilators. It was this
situation that caused the struggle of Ukrainians in Western Ukraine for the preservation of national identity, the awakening
of the self-consciousness of the people, the upbringing of the national-conscious personality through the national school.
At the same time, the algorithm for its acquisition was carried out, first of all, through "at once only in language and then in
content”, which should lead to the fact that education should become "the basis of all political and organizational action of
Ukrainian citizenship in Galicia” (Zavgorodnya T.K., 2007, p. 24).

Political and economic lawlessness, brutal national and social oppression caused the growth of the national liberation
movement. In the minds of Ukrainians the requirement of building their own state is confirmed, which leads to the conclusion
about the need to educate a new person ready to fight for an independent Ukraine. Understanding well that school is (and
always has been) a major factor in national education, Ukrainians have directed all their efforts to fight for the national
school. As one of the Galician magazines used to say, "from our school our enslavement began, and with the school - if we
do not manage to rely on the Polish brazen invasion in advance - our decline will come" (Zavgorodnya T.K., 2007, p. 29).

Analysis of the source base showed that among the Ukrainian pedagogical community of Western Ukraine at the
beginning of XX century. The ideas that later became the basis of Galician didactics were confirmed. Among them, first
of all, one should mention the rationale for the need to build a learning process for the activity and "interest” of students,
the belief that the focus of the teacher should be the personality of the student, who scientists have already considered
not only as an object, but also as an active participant in the pedagogical process (Zavgorodnya T.K., 2007, p. 22-23).
It is worth noting that the views of prominent Western Ukrainian writer-educators of the early XX century. regarding the
development of the national school, the theory and practice of teaching were still to some extent declarative, did not outline
concrete ways for their implementation and did not translate into the practical work of the educational institutions of the
region. As noted by B.M. Stuparik, theoretical developments far outstrip the actual state of affairs in school. They formed
the basis of those changes that were carried out in the field of education by the governments of the Ukrainian People's
Republic and the Western Ukrainian People's Republic.

CONCLUSIONS

The presented material allows us to draw the following conclusions. So, at that time, the following processes could
be observed in Western Ukrainian schooling: the decrease in the number of Ukrainian schools while increasing the
number of Polish and Tractakist schools; decrease in the number of students of Ukrainian nationality who attended
school at all; compulsory satisfaction of Ukrainians with lower-level schools if, in most cases, secondary education is
unavailable; attraction to classical high schools that have already lost their importance in Europe; the development of
a system of private schooling (mainly its middle class) at the same time faced the restriction of its freedom; difficult
social and living conditions of Ukrainian teacher's life and work; the struggle to preserve the Ukrainian National School.
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