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EDUCATIONAL TECHNOLOGIES AS A TOOL OF ENHANCING THE PROCESS
QUALITY OF THE PERSONALITY DEVELOPMENT

Abstract. The main task of the article is to define the concept of «educational technologies» in the context of modern
educational space. The system of views of domestic and foreign scholars is revealed. It defines educational technology as an
integration model, integrates into a holistic system of purpose, change, didactic complex. The main emphasis is on progressive
educational technologies, especially: personally oriented, projective, cooperative, simulation, informational.

It has been established that the highest result in learning is achieved by students under the following conditions: the formation of
an active attitude to teaching, the teaching of material in a certain sequence, demonstration and consolidation while exercising
various methods of mental and practical activity, the application of knowledge in practice.

The theoretical component of pedagogical technology is the concept as a system of views on a particular phenomenon. In
modern theory and practice, the most common are person-oriented technologies based on the theory of personality-oriented
learning, the central figure of which stands for the personality, identity and self-worth. The subjective experience of each child is first
disclosed and then is consistent with the content of education.

The main factors that are laid down in pedagogical technologies and determine their fundamental difference is their basis -
theory and concept. This explains their diversity, which is disclosed by domestic scientists in scientific and methodological works.

It is proved that personally oriented technologies are focused on the personality of the child, providing comfortable conditions for
its development, realization of its natural psychophysiological, intellectual, spiritual and spiritual instincts.
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NEOQArOrYHI TEXHONOrIT AK 3ACIB NIABULLEHHA AKOCTI
NMPOLECY ®OPMYBAHHA OCOBUCTOCTI

AHoTauif. MpoBigHMM 3aBAaHHAM CTaTTi € BU3HAYEHHS NOHATTS «NejaroridHi TEXHONOrii» Y KOHTEKCTi Cy4acHOro OCBITHbOrO
npoctopy. Po3kputo cuctemy nornagis yKpaiHCbKuX Ta 3apyOiKHUX BYEHWX, SKi BU3HAYalOTb OCBITHIO TEXHOMOTIO SK iHTerpaTuBHY
Mogenb, Wwo ob’egHye B €OuHY LinicHy cuctemy MeTy, 3MIiCT, AMOAKTUYHWUIA Komnnekc. OCHOBHMI akUeHT CNpsMOBaHUM Ha
NPOrPeCUBHI  OCBITHI TEXHOMOrii, a came: OCOOMCTICHO 30piEHTOBaHi, MPOEKTMBHI, KOOMepaTWBHi, iMiTauiiHO-MoAeNtOBanbHi,
iHopmaLinHi.

BcTaHoBMneHO, WO HanBULWMI pe3ynbTaT Y HaBYaHHI JOCAraloTb YYHi NPU 4OTPUMaHHI HaCTYMHMX YMOB: (POPMYBaHHS akTUBHOMO
CTaBIIEHHA [0 HaBYaHHS, BUKNagaHHA HaByanbHOro maTtepiany B NEeBHi NOCMIQOBHOCTI, AEMOHCTpauii Ta 3akpinneHHa npu
BWKOHaHHI Brpas Pi3HWX NPUINOMIB PO3YMOBOI i NPaKTUYHOI AiANbHOCTI, 3aCTOCYBaHHI 3HaHb Ha NpakTUL.

TeopeTUyHO CKNaaoBOoK NedaroriyHol TEXHONOTIT €, OKPiIM TEOopil, KOHUENUIi Sk CUCTEMM NOMMAAIB Ha Ti UM iHWI aBMLLa.

Y cy4acHin Teopii Ta NpakTMui HaNGiINbL NOLNMPEHUMN BBaXaOTbCA 0COBUCTICHO OpieHTOBaHI TexHonorii, o 6a3yTbea Ha Teopii
OCODUCTICHO OpPIEHTOBAHOrO HaBYaHHS, LIEHTpanbHOW irypol SIKOro BUCTYMae OCOOUCTICTb, i CaMOBYTHICTb i CaMOUIHHICTb.
Cy6’eKTMBHMI JOCBIA KOXHOI AUTUHM CNoYaTKy pO3KPUBAETLCS, @ NOTIM Y3roKyeTbCsl 3i 3MICTOM OCBITH.

OCHOBHUMW YMHHUKaMW, siKi 3aKnafeHi B neaaroridHUX TEXHOMOTIAX i 3yMOBIIOTb iX MPUHUMNOBY BigMIHHICTb, € iXHin 6asuc —
Teopist Ta KoHuenuia. CaMe UMM MOSICHIOETLCS TXHA PIBHOMAaHITHICTb, sika PO3KPUBAETHCS BiTYM3HAHMMMW BUYEHUMU B HAYKOBMUX i
HayKOBO-METOANYHUX NPaLsiX.

[oBeneHo, Lo ocobucTicHO opieHToBaHiI TexHoorii choKycoBaHi Ha 0COBUCTICTL ANTUHK, 3abe3neveHHs KOMOPTHUX YMOB 1T
pPO3BUTKY, peanisauito it NPUPOAHIX NCMXOIi3ioNOriYHMX, IHTENEKTYanbHNX, OYLEeBHMX i JYXOBHUX 3a4aTKiB.

Knro4yoBi cnoBa: BUxoBaHHsI, OCBiTa, NefaroriyHi TexHonorii, eeKkTUBHICTb, OCOBUCTICTb.
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INTRODUCTION

Formulation of the problem. Educational technology scholars and practitioners come to a conclusion that these
definitions were so comprehensive that further changes occurred only to mosaic the values of educational technology and
their expertise. That is why the concept of Educational Technology is defined by domestic and foreign scientists as
ambiguous and often contradictory.

AIM AND TASKS RESEARCH

The Ukrainian scientists define Educational Technology as an integrative model that unites into a single integral system
of purpose, content, didactic complex (teaching conditions, methods, techniques, tools, technical support) and the result of
the educational-brining-up process, built on the philosophy and methodology of Ukrainian traditions, creative work and
personality. This concept is seen as, «educational, since education involves the interaction of two subsystems: training and
upbringing» [1]. This summary needs further clarifying, as the concept «Educational Technology» integrates not two, but
three components: «Training Technology», «Upbringing Technology» and «Development Technology» of personality, each
of which has its own peculiarities.

RESEARCH RESULTS

Studies of Educational Technology were intensified in the late twentieth and early twenty-first centuries. Thus, the works
of domestic scholars and practitioners are dedicated to establish long-term educational technologies. At the same time, such
progressive Educational Technologies as orientation, projectivity, cooperation, simulation-modeling and information must be
applied. One of the important criteria of their effectiveness is to implement student’s creative potential [1].

Educational technology is the study and ethical practice of facilitating learning and improving performance by creating,
using, and managing appropriate technological processes and resources [2].

The classic definition of Educational technology is a field involved in the facilitation of human learning through the
systematic identification, development, organization and utilization of a full range of learning resources and through the
management of these processes [3, p. 36].

Taking into consideration the creative achievements of domestic and foreign scientists, practical experience in the design
and use of Educational Technology, |. Sazonenko [4] considers «Educational Technology» as an original new type of
education with its essential features:

» technology is developed on the basis of specific philosophy, educational methodology, pedagogical ideas, which are

based on author’s or team’s values and targets, which are aimed at specific expected results;

» technological chain of pedagogical actions takes place according to the objectives and should ensure that all students

will achieve life perspectives and high levels of mastering state standards of education;

» functioning of technology provides coherent work of teacher and students according to the principles of personality-

centered training, education and individualization;

+ gradual and consistent implementation of educational technology elements which may be reproduced by any teacher,

taking into account their personal approaches;

» the diagnosis and monitoring of performance is an integral part of the technology;

» lasting psychological effect of educational technology [1].

The author’s scientific contribution is the typology of Educational Technology which is based on: levels of application,
philosophical foundation, mental development, concept of learning, characteristics of its content and structure, organizational
forms, type of intellectual activity management, modern conventional training, approach to child, application of major
method, upgrading of existing conventional system; category of students [1]. Domestic scholars also highlight Educational
Technology of cooperative learning, projective technology, informational and educational technologies, art of creative work,
family upbringing and so on. There are scientific grounds for the interdependence of content; technology and assessment of
education under the conditions of its revival are pointed in the works of V. Luhovoy [5].

The system of Educational Technology can be presented as a figure 1.

Considering Educational Technologies in the context of modern educational scope, it should be noted that education is
the result of training and upbringing. Thus, it leads to personality development and socialization. The concept of
«Educational Technology», in our view, reflects the interaction and interdependence of educational environment and
educational-bringing-up system of socialization, personal and professional development in the educational institution. So, it
is the major concept in reference to the other ones that are characterized by the adaptability of educational process.

Thus, it is necessary to highlight several important issues regarding the functioning of Educational Technology in modern
educational scope. First of all, it is a problem of the structure of Educational Technology. There can be identified the
following key components: a conceptual one that reflects the “ideology” of design and implementation of Educational
Technology; content and procedural that reflects the objectives (general and specific objectives); content of educational
material, methods and forms of training, upbringing and development of students; methods and forms of teacher’s
educational activity; teacher's management of educational process; professional component that reflects the interrelation of
successful performance, implementation of educational technology and level of educational excellence [7].

In modern psychology there are number of concepts concerning mastering of individual social experience and structure
of one’s intellectual work. These concepts are based on associative reflex learning theory, which takes
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the conditioned reflex activity of the brain as a principle (I. Sechenov, I. Pavlov, S. Rubinstein, N. Menchinskay, D. Epiphany,
A. Samarin, E. Kabanova-Meller, et al.). Thus, the students’ learning, developing skills and abilities obtain the following
logical sequence: a) perception of educational material; b) comprehension of its intrinsic relations and contradictions; c)
memorizing and retention; d) practical application of knowledge. It is proved that the highest results in learning are achieved
by the students who follow such instructions: forming positive attitude to learning; teaching instructional material in certain
sequence; demonstration and exercise drilling using different methods of intellectual and practical activities; practical
application of knowledge.

* Organization

Instuctional

Management
Management op I
Functions N(lear:\c;n:fnent
¢ Research-Theory 8
¢ Design 2
¢ Production ll)nstrluctlonalt
5 ; Vi men
¢ Evaluation-Selection Reape
S Functions
* Logistics * Message
 Utilization * People
Instructional o Materials
System o Devi
Components eV|c¢?s
* Techniques
* Settings

LEARNER

The fundamentals of activity-learning theory were developed by L. Vygotsky, S. Rubinstein, A. Leontiev, P. Halperin, D.
Elkonin, V. David and others. Scientific preliminary studies of separate aspects of the activity-theory (content generalization
— D. Elkonin, V. Davydova, stage formation of mental actions — P. Galperina, N. Talyzina, social learning — A. Bandura, E.
Makkobi, cognitive learning theory — D. Brunner, S. Payperta) put emphasis on different components of the integral activity
structure of the students’ learning process.

Let’s consider the nature of each of these theories to the maximum acceptable analytical and gist form. Davidov’s
[8] and Elkonin’s [9] theory of content generalizations, is based on the leading role of theoretical knowledge and, in
particular, content generalization in intelligence formation. Students’ learning activity is seen as intellectual and is based on
theoretical-deductive (as opposed to empirical-inductive) type. Under these conditions, the logic of scientific knowledge is
reproduced in student’s activity. This is the movement from the abstract to the concrete, in other words, learning serves an
activity for content reproduction, way, method of scientific (theoretical) knowledge. This process undergoes such
technological stages as: learning task introduction and orientation in it; mastering the image of material conversion that
reveals the most important relations that are the basis for solving such problem; fixation of identified relations in the form of a
(subjective or sign) model; identification of such properties of relations helps to deduce the conditions and ways of solving a
particular problem. Organization of learning process which is built on the theory is the most effective type for children’s
mental development, because such learning is developing.

The theory of stage development of mental activities has been developed in psychology. The basis of this theory is the
idea of fundamental unity of internal and external activity. According to this theory child's mental development is caused by
interiorization that is gradual transition of «material» (external) activity into internal mental sphere, and as a consequence the
external objects turn into mental, so they interiorize. However, they are generalized, verbalized, reduced and are used for
further internal development that can exceed the capabilities of internal activity. The sequence of learning which is based on
the theory of stage development of mental activity consists of the following stages: preliminary familiarity with action,
material (materialized) action, external language, internal language, automatic action.

The theoretical component of educational technology, besides the theory, is the concept as a system of views on certain
phenomena. This approach is acknowledged by many scientists around the world as well as by domestic ones. Personality-
centered technologies are the most common in modern theory and practice, which are based on the theory of personality-
centered teaching, its originality and self-value. The subjective experience of every child first is disclosed and then is
coordinated according to the content of education.

The main factors which are incorporated in Educational Technology and determine their fundamental difference is their
basis — the theory and concept. This explains their diversity, which is disclosed by domestic scholars in scientific and
methodical works. In particular, these include technologies such as personality formation, cooperative learning, projective
technology, information educational technologies and the art of creative work and others. The theoretical
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bases of personality formation technology are revealed by V. Ogneviuk. He states that, «Socio-economic and spiritual-
cultural trends in the society development lead to a new paradigm of education that aims at becoming the base for
sustainable human development. Education should provide training to overcome possible crises in the society, promote the
achievement of significant success in life and ensure the breakthrough of our intellectual and production potential in world
market of high technologies» [1]. The concept of personality formation technology is that teaching, which is based on the
latest information and communication technologies, preconditions the formation of a fundamentally new structure of
educational process; preconditions the implementation of relevant tangible and pedagogical concepts; creation of necessary
teach ware; compatibility of personal computers in the LAN and WAN Internet [1].

According to V. Korpukhina and O. Homoliako, personality-centered technology is educational technology, the main
purpose of which is mutual and fruitful development of teacher and students’ personalities on the basis of equality in
communication and partnership in joint activities. Its main task is to assist the student in determining his/ her attitude to
himself, other people, the world and professional activities [1].

Personality-centered technologies focus on student’s personality, providing favorable environment for development,
implementation of innate psychophysiological, intellectual, emotional and spiritual inclinations. Child’s personality in this
technology is a priority subject and the purpose of educational system but not as means to achieve any educational purpose.

CONCLUSIONS

The art of creative activity and life planning is complex and important for every student’s identity. The Life Strategy is a
model construction and implementation of personality of one’s life taking into account the perspective, in which the key
objectives of personality are embodied, conflicts between social and personal goals and objectives and real possibilities of
implementation. Scientists reveal the concept of vital strategies for personality, model life strategies; consider the fullness of
self-realization as a guide in life strategy, life plan of personality.The theoretical and practical significance has the family
education in modern Ukrainian national school that illustrating the scale of modern opportunities of youth education in the
spirit of national idea, humanism and morality.
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