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MEDIA REALITY OF MODERN EDUCATION: HISTORIOGRAPHY
OF THE PROBLEM OF MEDIA LITERACY AND MEDIA
COMPETENCE

SVITLANA LOBODA

Abstract. The modern educational paradigm exists in media reality. Accordingly, the challenges
and trends of the modern educational space are formed around the problem of media literacy and
media competence. The aim of the study is to analyze the best educational practices of the United
States, Canada and the United Kingdom in the sphere of media literacy and media competence in
order to identify the innovative potential of modern reforms, understand and realize modern
processes in education, and design its future.

The research is based on the analysis of contemporary scientific and pedagogical discourse around
the issue of media literacy and media competence. The study of this issue is based on a
comprehensive retrospective analysis of the works of scholars from the United States, as well as
Canada, the United Kingdom. The author analyzes the historiography of this issue, which reflects
different stages of its development, using a complex of historiographical and historical-comparative
methods and approaches.

The results of the study made it possible to identify and describe the content, focus, specificity and
factors of the development of the problem of media literacy and media competence as key
components of the transformation processes of the modern educational paradigm and determine
the value-content orientations of scientific and pedagogical discourse.

Based on the results of the analysis of the historiography of the problem, it is concluded that the
theoretical basis of the problem of media literacy and media competence is made up of pedagogical,
sociological, psychological and philosophical theories; the impact of media on the formation of the
individual in particular and the community in general; research on information and information-
psychological security of the individual; provisions on the influence of the mass media on the
formation of personal qualities and behavior; provisions on the impact of informatization on the
learning process; research on psychological protection of the individual in the information
environment; research on the phenomenon of information culture; concepts of personal information
culture development; general scientific provisions of the theory and history of the periodical press
and its influence on the formation of consciousness; a provision on the need to enrich pedagogical
experience by combining the best examples of pedagogical theory and practice from different
countries in order to preserve universal values, ideals and individual rights.

Keywords: media reality, media literacy, media competence, information educational paradigm,
information protection of children, media education, scientific and pedagogical discourse.
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1. INTRODUCTION

The rapid development of media technologies and their active integration into the educational space
have led to the emergence of a new educational paradigm, the main educational environment of which
is the media space. Under the influence of scientific and technical progress and the introduction of
information and communication technologies, the rethinking of such new educational phenomena as
media literacy and media competence is gaining special relevance. On the way to the implementation of
these directions of education development, it is advisable to analyze the best educational practices in
order to identify the innovative potential of modern reforms, understand and realize modern processes
in education, and design its future.

Given the topic of the study, it is important to turn to the study of pedagogical practices of media
literacy and media competence in the United States of America (USA), Canada, and the United
Kingdom. Modern pedagogical research and practical experience of these countries has significant
achievements in developing media literacy and media competence of the younger generation and
generally solving the problem of information protection of children and youth.

The chronological boundaries of the study cover the end of the 20th century - the beginning of the
21st century. The lower limit (90s of the 20th century) is characterized by the beginning of a qualitatively
new stage in the development of educational policy in the USA, primarily by the active development of
mass communication media and the growth of their influence on the individual, which led to the need
for the formation of information culture and media education of children. Proclaimed in the early 90s of
the twentieth century, the policy of information protection of children in US secondary schools has
become a priority area of the national strategy for reforming education in the twenty-first century. In
1994, the Goals 2000: Educate America Act was passed, which established media education as a
mandatory course in US schools. In 1998, the Children’s Online Privacy Protection Act (COPPA) was
passed. A wide range of civic initiatives have been launched in the country, and non-governmental
organizations for media literacy and information literacy are active in the country.

Upper chronological limit (beginning of the 21st century) is characterized by the beginning of a
qualitatively new stage in the development of educational policy in these countries, the creation of a
new educational paradigm. The active development of information and communication technologies
and their growing influence on the individual has led to the intensification of scientific and pedagogical
research on the formation of media literacy and media competence, information culture and media
education of the younger generation.

2. LITERATURE REVIEW, GENERALIZATION OF MAIN STATEMENTS

The problem of media literacy and media competence began to develop and be studied in the 60s
and 70s yearsof the 20th century such as the United States, Canada, the United Kingdom, and some
others.

The theoretical basis of the study is the work of M. McLuhan and L. Masterman. M. McLuhan (1964)
was the first to introduce the term media education into scientific circulation and highlighted the impact
of media on the individual. L. Masterman (1985; 1997; 1998) created the concept of media education
aimed at developing critical thinking in children and adolescents as a way to overcome the negative
influence of the media.

The works of American scholars deserve special attention in the context of this problem. The
development of the theory and methodology of media education and media literacy in the United States
is highlighted in the studies of J. Johnson (2001), D. Considine (1999), K. Tyner (1998), R. Hobbs (2020)
and others.

A deeper analysis is required a number of works by such researchers as S. Bazalgette (1992), D.
Buckingham (2003), Ch. Worsnop (1996), B. Duncan (1989), R. Kubey (1997), T. Hart (1991), J. Pungente
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(1999) and others. These works are valuable for pedagogical science from the point of view of evidence
and comparison when assessing the level of development and ensuring media literacy and media
competence. The aforementioned works discuss the processes of mass informatization and
computerization that created the prerequisites and conditions for the transition to the information
society. Much of the research focuses on information, which has become an important resource for
political, socio-economic, technological, and cultural development and has become a productive force in
the new society. Researchers note that the impact of information and communication technologies can
have both positive and negative influence on the development of society and the individual. Scientists
emphasize the negative consequences of informatization and computerization and identify a whole
range of problems: alienation of people from reality and the impact of the information environment on
the moral and spiritual health of society, protection of intellectual property, combating computer and
high-tech crimes, censorship in global computer networks, the problem of ensuring the security and
confidentiality of information, the possibility of psychological influence on individual and social
consciousness, etc.

Certain aspects of the mentioned problem have already been highlighted in the previous works of
the author (Blaszczak et al., 2021; Loboda et al., 2023).

Noting the work of scholars on this issue, we can state that in the context of the rapid development
of information technology, the problem of media literacy and media competence remains relevant today.

The aim of the article is to outline the historiography of the problem and on its basis, namely holistic
retrospective analysis of problematic publications of teachers in the USA, Canada and Great Britain,
describe the content, directions, specificity, factors of the development of the problem of media literacy
and media competence and determine value-content guidelines of scientific discourse.

3. RESEARCH METHODS

The goal and task of the study, taking into account the multifaceted nature of the problem, is to
determine the need to use a complex of historiographical and historical-comparative methods and
approaches. The historiographical approach helps reveal the state of the problem in the historical-
pedagogical science. Scientific source criticism, which includes source analyzis and source-scientific
synthesis of archival and published sources provides an opportunity to obtain a set of scientifically
verified facts on the investigated problem. The application of the axiological approach allows to
determine value-content guidelines scientific discourse in the USA, Canada and Great Britain.

Thus, the reliability and validity of the results and conclusions of the study provided with theoretical
and methodological substantiation of its original provisions on the basis carrying out a historiographical
analysis of the investigated problem, as well as a systematic analysis a wide source base using the
method of scientific source criticism.

The source base of the study includes acts, regulations, and documents of the U.S. Department of
Education; The Library of Congress; articles by foreign scholars in the ProQuest electronic database;
materials from international scientific conferences; documents of international organizations on the issue
of information protection of children (UNESCO; UN); analytical materials of scientific and pedagogical
centers, associations for media education and information literacy.

Scientific periodicals of pedagogical publications of the USA: ,Journal of Information Literacy” (JIL),
,American Educational Research Journal”, ,Children and Media”, ,,Current Issues in Education”,
»School Community Network”, ,,American School Board Journal”, ,Education Week”, ,Net Family
News”, ,,Cyberpsychology”, , The Journal of Media Literacy Education”, ,,An Ounce of Prevention”,
,Education News”, , Educause”, ,Internet and Schools”, , The 21st Centure School”, ,, K-12 Mobile
Classroom”, ,, The Future Of Children”, ,,Networks”, , Frontline”, ,,Media Health Matters”, , Kids First”,
,Common Sense media”, ,Limi TV”, ,Communications in Information Literacy”, ,The Teachers Net
Gazzette” and others.
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In order to outline a large circle of pedagogical periodicals from the point of view of the value aspect,
the main selection criteria are highlighted: 1) representation of content by the press units of analysis -
topics of “media literacy” and topics of “media competence”; 2) author's composition: scientists,
education workers, practicing teachers, state, public, political figures; 3) scale of publicizing the problem:
events of global significance, regional problems, of local importance. Having specified the phenomena
associated with information saturation pedagogical press, we received the basis for compiling a sample
of the most valuable from informative point of view of periodicals.

The results obtained during the analysis of the leading editions of the pedagogical periodical press
provide an opportunity to reveal the internal thematic connection between the arrays of pedagogical
sources, which creates grounds for determining not only quantitative, but also substantive and
qualitative ones characteristics of the publications selected for analysis, which, in turn, will create
appropriate conditions for revealing the ideological content of both general and personified pedagogical
content thoughts of the USA, Canada and Great Britain at the beginning of the 21st century.

4 RESULTS AND DISCUSSION

In the United States, in the context of developing media education and media literacy as a means of
overcoming the negative influences of the information environment and shaping information culture,
children and youth are taught to critically perceive the media, see commercial motives through the
prism of negative stories, analyze and mentally deconstruct a screen or print product. American
scientists have developed a set of programs, trainings, and videos to instill "information immunity" in
the younger generation.

The National Association for Media Literacy Education defines “media literacy” as a field that
develops skills that promote healthy lifestyles and allow for critical choices. Media literacy is the result
of media education and media study. Media literacy is associated with the development of a critical
understanding of analyze,the nature of media, media techniques and their impact, and an
understanding of the role of media in life. A media literate person is media competent, i.e., able to
critically and consciously select and evaluate media texts, maintain a critical distance from popular
culture, and resist media manipulation. A media-literate person has developed abilities to perceive,
evaluate and create media texts, to understand the socio-cultural and political context of media in the
modern world. To be media literate is to have the skills to understand the language of the media, to be a
critical viewer, and to be aware of media influence. In his publications, W. Potter (2004) considered this
concept as a means of overcoming the negative effects of media and pop culture.

In our study, media literacy and media competence are defined as knowledge about
communications and the media, the use of all types of media to gain the necessary knowledge and
creative expression, assessment of the reliability of information, development of critical thinking, the
ability to properly organize the information process and ensure information protection of the individual.

L. Masterman (1985, 1997, 1998) developed the theory of critical thinking and critical autonomy in
the audience. L. Masterman believes that the audience needs to be guided in the face of a glut of diverse
information, taught to perceive it correctly, analyze it, and have understanding of the mechanisms of
influence and consequences for consumers of media texts. The main goal is to help students understand
how the media function, whose interests they reflect, what the content of media texts is, how they reflect
reality, and how they are perceived by the audience. Masterman L. believes that media education is the
process of studying works of media culture (Masterman, 1985, pp. 15-68; Masterman, 1998).

A significant contribution is the work of David Buckingham (2003), in which he provided an in-
depth analysis of the problems faced by media educators and considered media education and media
literacy in the light of the latest changes in the media sphere and in the lives of the younger generation.
The author has developed accessible and convincing principles on which to base media programs, as
well as theoretically sound and practically feasible fundamental principles of pedagogical practice. This
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work addresses the following questions: how should education respond to the realities of an
increasingly media-driven world; how can it help young people become active media culture critics;
how can it cope with the complex technological, cultural, and economic transformations that are
changing the contemporary media environment? David Buckingham presents an overview of debates,
theories and principles in the field of media education and highlights areas for reforming modern
education.

The following foreign researchers have made a significant contribution to the study of the
destructive influence of mass media, primarily television, in their psychological and pedagogical
research: J. Cantor (2003), T. Orange (2007), L. O'Flynn (2007), W. Potter (2004), E. Thoman (2004), D.
Phillips (2000), etc. Most of them are based on the study of the impact of screen violence and aggression
on the formation of children's personalities. Researchers note that children's regular viewing of scenes of
violence and aggression on the screen results in the emergence of peculiar psychological phenomena:
such as the adoption of an aggressive types of behavior, the removal of prohibitions on causing moral
and physical harm to others, the loss of emotional sensitivity to other people's pain, the emergence of
fears, anxiety, and the acceptance of the role of “victim” or “aggressor” in real life.

In view of this problem, the work of T. Orange (2007) and L. O’Flynn (2007), in which they highlight
the negative consequences of children's media usage which is cited. The researchers see the main
reasons for these consequences in the excessive use of media and the negative impact of both the content
of information and the technical means of obtaining it. The authors identify the main areas of negative
media impact on children: physical condition (static tension, obesity, visual impairment, problems with
coordination, hyperactivity or lethargy, sleep disturbances), behavior (depression, aggressiveness,
anxiety, irritability, profanity, early maturation, impulsivity), education (poorly developed speech,
problems with attention, lagging behind in literacy, inability to think independently, tendency to copy),
family relationships (selfishness, isolation, lack of understanding between parents and children,
possibility of Internet acquaintance with dangerous people), world view (lack of realism in the world
view, simplified values, life according to the “I want” principle) (Orange, O’Flynn, 2007, pp. 45-85).

Noteworthy are the works of S. Livingston (2009), where she deals with the problem of interaction
between young people and the Internet. The study examines the practice of daily use of the Internet by
children in the context of a complex historical and cultural situation that is changing. It highlights the
complex dynamic relationship between Internet opportunities and risks for children. In particular, the
main issues that are being developed in the work are Internet ethics, online behavior, ensuring
confidentiality and privacy, threats and dangers and their consequences for children. The paper presents
a classification of online risks and opportunities for children. The main groups of risks are technical
(spam, advertising, theft of private information, hacking, gambling, hacking); aggressive (content with
elements of violence, cruelty, bullying); sexual (pornographic content, meetings with strangers, sexual
abuse, actual creation of pornographic materials); and value-based (propaganda of racism, alcohol,
drugs, smoking, suicide, anorexia, etc.). Main features: educational resources, global information,
contacts with friends, social networking, self-expression. The researcher, relying on modern theories of
development and personality learning, provides a critical analysis of personality development on the
Internet, highlights the actions of legislation in this area and provides recommendations for parents and
teachers on online safety of children.

Important for understanding the problem of media literacy and media competence is the work of S.
Livingston (2009), which focuses on the crimes and harm of media content for the younger generation. S.
Livingston analyzes in detail the content of television, movies, videos, electronic games, the Internet,
mobile phones, radio, music, print media, and advertising, based on the research of well-known
scholars. According to the researcher, the most common media content is violence, cruelty, sex, and
promotion of anti-social behavior and unhealthy lifestyles.

S. Livingston analyzes from a historical perspective the research of scholars from the United States,
Canada, and the United Kingdom on the effects of media content on children, and highlights
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sociological studies. An overview of media content research methods and methods for preventing and
correcting the effects of negative content on children is presented. The article analyzes the effects of
media content on children and gender differences in the impact and perception of negative content. The
factors and reasons that increase the impact of negative content are analyzed: poor parent-child
relationships, low IQ, poverty, parental divorce, insults from parents, etc.

In the context of our study, the work of S. Livingston (2012) is valuable, in which she defines and
analyzes children’s media culture in different countries of the world based on the in-depth research of
such scholars as M. Barker, D. Bolter, R. Grusin, U. Bronfenbrenner, D. Buckingham, K. Drotner, A.
Dorr, J. Thompson and others.

The works of the American scholar W. Potter (2004) are important for our study. According to W.
Potter, the media has a great influence on our thinking and perception of the environment, shaping our
views and beliefs, but media literacy can help avoid the potentially negative effects of media messages
and enhance the potentially positive effects. The paper analyzes media content, audience, and privacy of
media messages.

W. Potter examined media literacy, in particular, analyzing different definitions of the term. The
researcher noted that all the differences in definitions depend on the type of media being studied. The
author presented an agnostic approach to all types of media, focusing on how people receive and
process information from different media. The researcher identified the following blocks of media
literacy: personal position, knowledge structure, skills and goals. W. Potter argues that a person is media
literate if he or she has a structure of awareness in five fields: effects in the media sphere, content in the
media, industries in the media, the world reality and personal skills. Skills include analysis, evaluation,
grouping, deduction, synthesis, and abstraction (Potter, 2004).

W. Potter thoroughly researched media violence and cruelty. W. Potter tried to find out how much
media violence is on the screen, what hidden meanings the scenes of violence carry, how media violence
affects viewers individually, as members of a particular group, and as members of society. The work
presented a detailed historical overview of research and theories of cruelty and violence in the media
over a period of more than 40 years. The author analyzed the research of outstanding media educators
of the past, such as S. Bazalgette, D. Buckingham, Ch. Worsnop, M. McLuhan, K. Montgomery and
characterizes the state of modern media education in the USA. The author provides rethinking and new
definitions of such concepts as cruelty, violence, context, levels of phenomena, effects, risks, the nature
of media industries, etc.W. Potter emphasized the need to change the methodological tasks used to
assess the content and effects of media violence. The author provided a typology of media effects:
immediate and long-term effects. The direct effects include:

- cognitive (media can immediately instill ideas and information);

- ideological (media create, change, and strengthen a person's views);

- emotional (media evoke an emotional response);

- behavioral (imitation, activation, media can make a person do something, for example, activating
purchases through advertising);

- physiological (media can calm or excite for a short time).

Long-term effects are:

- cognitive (acquisition of long-term information);

- worldview (consolidation of views, change of previous attitudes towards the environment);

- behavioral (media narcosis, lack of moral inhibitions);

- emotional (long-term increase or decrease in emotional reactions);

- physiological (dependence on media or media content).

Recommendations on how to protect against the negative impact of media violence are reflected in
the paper. In the final part, the author proposes a new theoretical approach to explaining the theory of
linearity.

Some modern learning approaches include the learning activities among the students at various
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levels such as personal, motivational-volitional, cognitive and metacognitive and other personal levels;
learning based on the concept of life strategies of a person; self-regulated learning with the use of
metacognitive skills (Marchenoka, 2021; Balashov et al. 2022).

Among these works, we highlight the study by R. Hobbs (2020). The author addressed teachers and
educators who wish to use electronic media, mass media, and pop culture as learning resources to
develop students critical thinking and communication skills, which are components of media literacy.
Numerous creative examples, ideas, technologies, and strategies for fostering media literacy in students
were presented in the work. The key concepts of electronic media literacy, according to R. Hobbs are:
access, analysis, creation, display and activity. The author presented a critical account of student
participation in the contemporary electronic media environment. She believed that the Internet provides
enormous opportunities for students: learning resources, communication, sharing problems and
experiences in everyday life. However, on the other hand, there are issues of online threats, online
ethics, and online behavior. Therefore, R. Hobbs emphasized the need for teachers to introduce media
literacy in various academic disciplines as a means of critical evaluation and analysis of information
from media sources. It is emphasised that the number of electronic texts created by students is growing
(blogs, wikis, cell phones, webcams, video cameras, social media, etc.) and teachers should be able to
critically analyze these texts.

5 CONCLUSIONS

As can be seen, the problem of media literacy and media competence in modern scientific and
pedagogical discourse is presented as a multidimensional one. The historiography of the problem is
based on a rich and diverse source base, and is distinguished by the thoroughness of coverage of
pedagogical, psychological, and technical aspects of the development of the problem of forming media
literacy and media competence of young people.

The analysis of the historiography of the problem of media literacy and media competence has
shown that there are several trends in its consideration: classification and characterization of the main
information threats and dangers, coverage of the impact of the media on the mental and physical
development of the individual, development of media education and media literacy as the most effective
means of protecting the individual from negative media influence, and some others.

The pedagogical concepts of media education leaders in the USA, Canada, and the Western Europe
represent the following models: educational and informational (studying the theory, history and
language of media); educational and ethical (consideration of moral, religious and philosophical issues
on media material); practical and utilitarian (practical study and use of media); aesthetic (development
of artistic taste and analysis of media culture); developmental learning. The main emphasis is on the
development of perception, imagination, critical thinking about media texts of any type.

The formation and development of media literacy and media competence is considered through the
prism of identifying the means of information protection, the main information threats and dangers to
children, analyzing the impact of the media on the mental and physical development of the individual
and finding ways to overcome negative effects, forming information culture and information literacy as
a means of overcoming information threats and dangers among young people. Among the various areas
of studying the problem of media literacy and media competence are the following: the development of
personal information culture; analysis of the functions and models of media culture; development of a
new field of study, mediology; problems of media education as a factor of socialization of the individual;
analysis of media criticism as an important phenomenon of modern information society; theory and
history of media education.

Thus, it can be concluded that the modern scientific discourse is focused on the study of the impact
of information on the psyche of the individual. Researchers emphasize that there are different types of
threats to the younger generation due to their age and psychological characteristics. Insufficient
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development of critical thinking, unformed mental, volitional, and emotional spheres of the younger
generation, and uncontrolled access to information sources are the main reasons why young people are
the most vulnerable social stratum of society to the negative effects of the information environment.
Only media-literate and media-competent people with a sufficiently developed information culture will
be able to ensure their own information security in later adult life.

The younger generation should have the following media competencies: safe computer and Internet
skills; knowledge of the main threats and dangers of the information environment and methods of
combating them; ability to protect personal confidential and personal data; knowledge of their rights in
the information environment and the ability to defend them; knowledge of regulatory, legislative,
ethical, moral, and legal norms when working in the information environment and their observance in
practice; the ability to identify and counteract information threats and dangers develop critical thinking,
mental resistance to negative information influences and various kinds of addictions (computer, gaming,
etc.). Thus, it can be concluded that an information-protected person is responsible for his or her own
information security (is able to ensure it), and on the other hand, is responsible to society for his or her
behavior in the information environment, and contributes to the information protection of society and
the state as a whole.

Contemporary scholars are unanimous in their opinion that existing approaches to the psychological
protection of the individual from information cover only some aspects. A comprehensive view of this
problem requires the development of a pedagogical methodology, ways, forms and methods of ensuring
information protection of children and improving the methodology of teaching and fostering a culture
of information protection of young people, and thus media literacy and media competence.
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/oboga Csitaana. MegiliHa peaapHICTh cydacHOI OcBiTM: icTopiorpadis mnpobaeMu MeAiarpaMOTHOCTI Ta
MegiakoMmneTeHTHOCTI. JKypraa [Tpuxapnamcoiozo yrisepcumemy imerii Bacuas Cmedaruia, 10 (3) (2023), 98-107.

CydacHa OCBiTHA IapagurMa iCHye€ B MeJiliHill peaabHOCTi. BigIllOBiAHO BUMKAMKM Ta TpeHAU Cy4acHOTO
OCBITHBOTO IIPOCTOPY (POPMYIOThCS HABKOAO IIpoOaeMM MeAiarpaMOTHOCTI Ta MeAiaKOMIIETeHTHOCTi. MeToio
AOCAiJKeHHsI € aHali3 HarKkpamux ocsitTHix mnpakrmk CIHIA, Kanmaam Tta Beamkoi bpuranii y cdepi
MeJiarpaMOTHOCTI Ta MeAiaKOMITETEHTHOCTI 3 MeTOIO BNMABAEHHS iHHOBAIIiIHOTO IOTeHIlialy cydacHux pedopm,
PpO3yMiHHsI Ta peaaisaliii cygacHMX IIPOIIECiB B OCBIiTi Ta IIPOeKTyBaHH ii MaOyTHHOTO.

JocaiaxeHHs1 0a3yeTbcsl Ha aHaAi3i Cy4acHOro HayKOBO-IIeAaroridyHOTO AUCKYPCY HABKOAO IIpo0JeMu
MeJiarpaMOTHOCTI Ta MeAiaKOMIIETeHTHOCTi. /0CAig>KeHHsI I'PYHTYEThCS Ha KOMIIA€KCHOMY PeTpOCHeKTUBHOMY
aHaaisi mpanp Buenmx CIHA, a takoxx Kanaaum, Beaumxoi Bpwuranii. Asrop anaaisye icropiorpadiio aanoi
npobaemn, sAKa BigoOpaskae pisHi etann ii po3BUTKY, BUKOPUCTOBYIOUN KOMILAEKC icTopiorpaigyHmux Ta icTOpMKO-
HOPiBHAABHIUX METOAIB 1 MiAX0A4iB.

PesyapraTu A0CAigKeHHS 4aAM 3MOTY BUSABMUTU Ta OIMCATU 3MICT, CIPAMOBAHICTD, crienu(iKy Ta YMHHUKU
PO3BUTKY IIpoOAeMM MeAiarpaMOTHOCTI Ta MeAiaKOMIIETEHTHOCTI SIK KAIOUOBUX CKAaAOBUX TpaHcdopMaliiitHux
MpOILIeciB Cy4yacHOI OCBITHBOI HapasuIMM Ta BU3HAYUTH ILIIHHICHO-3MiCTOBHI OPi€HTMPU HayKOBO-IIeJaroridHoro
AVICKYPCY.

3a pesyabpTraTaMy aHaaisy ictopiorpadii mpobaemmn 3po0.4eHO BUCHOBOK, IIIO TEOPETUYHY OCHOBY IpoOJeMu
MeiarpaMOTHOCTI Ta MeAiaKOMIIETEHTHOCTI CKAaAaloTh IeAaroriyHi, CoIioAorivHi, Icuxoaoriyni ta ¢piaocodebki
Teopii; BIAMB MeJia Ha (POPMyBaHHs OCOOMCTOCTI 30KpeMa Ta CIIIABHOTU 3araioM; A0cAia>keHHs iH¢opMarinHol
Ta iHopMaLiNTHO-IICKX0A0TiYHOI Ge3IeKn 0COOMCTOCTi; MOA0XKEeHHs PO BIAUB 3acobiB Macosoi iHpopMamii Ha
¢opmMyBaHHA SKOCTel i MOBeAIHKM OCOOMCTOCTI; ITOA0KEeHH: PO BILAMB iH(opMaTH3allii Ha IMpollec HaBJaHHS;
AOCAiAKEHHS IICUXO/AOTIYHOTO 3aXMCTy ocobucrocTi B iH(popMamiiiHOMy cepeAoBuUILi; A0CAiAXeHHsA (eHOMeHY
indopmariitHol KyAbTypHM; KOHIeENIil po3BUTKY iHPOpMaLiiiHOI KyABTYpM OCOOMCTOCTI; 3araabHOHAYKOBi
IIOAOXEeHHs Teopil Ta icropil mepioamdyHoi mpecu Ta i BIAMB Ha (OPMYBaHHS CBiAOMOCTi; IIOAOXKEHHS IIPO
HeoOXiAHiCTh 30araueHHs I1e4aroriyHOroO AOCBiAdy IIASAXOM IO€JHaHH: KpaIljMX 3pasKiB ITe4arorigyHoli Teopil Ta
MPaKTVKY Pi3HMX KpaiH 3 MeTOIO 30epe>kKeHH: 3aralAbHOAIOACHKIX IIHHOCTe], iAeais i mpaB ocoOMCTOCTI.

Kaio4oBi caoBa: MeaiapeaapHiCTh, MeaiarpaMOTHICTh, MeAiaKOMIIETEHTHICTh, iH(OpPMaIlilfHO-OCBIiTHS
HapaaurMa, iHpopMaliiiiHui1 3axXICT AiTell, MeAiaocBiTa, HAyKOBO-IIe aroTiyHmIT AVICKyPC.



