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INCLUSIVE EDUCATION IN THE ILLUSIO SPACE. A PROPOSAL
TO RESEARCH THE SCHOOL FIELD

KAROLINA KOLODZIEJCZAK

Abstract. This article describes planned research on the practice of inclusive education in Poland
in the context of Pierre Bourdieu's [3] concept of society, in which field is one of the basic concepts.
In using this term, the author intends to describe the social space of the school, the social space’s
organization, and the state of the school’s social position; as well as to answer the question: What is
the reality of inclusive education, as analyzed using the illusio category? It is necessary to analyze
the state of the implementation of the assumptions made by inclusive education in primary
schools, and to find out the opinions of teachers working with students covered by this type of
education. In P. Bourdieu's [3] concept of society, the field is the source of what is social, it shapes
it in those who are within its area of influence. This “attitude” is called illusio [11, p. 188]. Illusio is a
state of engrossment in a game that the participant is unaware of. This is the result of direct
recognition of the field's requirements. Everyday educational life in the context of P. Bourdieu's
concept falls within the field of activities of the Ministry of National Education. The teacher takes
part in a game whose rules are set by the Ministry of National Education. In the context of the
proposed research within the scope of the field, apart from teachers, there are also the parents of
the children covered by inclusive education.
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1. INTRODUCTION

In recent decades, a feature of educational research has been the increased interest in the issue of
educating people with disabilities. Inclusive education, despite the fact that it has been an area of
interest for researchers and people involved in education for a long time, is still a relatively unknown
subject. Due to the constant changes taking place in the field under discussion, this area should be
constantly analyzed and described. It is a specific social space in which teachers and students are
located on a daily basis, and among these students are also those who have special educational needs.
This education is integrally connected with universal education at the level of the education system’s
ideological assumptions, and the ways in which they are achieved. As teaching practice shows, noble
ideas are not always reflected in educational practice [10]. This article is an attempt to create a
theoretical framework for research on inclusive education based on Pierre Bourdieu's field theory.

The scientific objective of the described project is to examine the assumptions of inclusive education
in its hidden dimension, together with declarations obtained from subjects, and the confrontation
between theory and practice; as well as to analyze the presence of the category of appearances in this
type of education in a critical way. The features of the studied phenomenon will be presented, and a
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critical analysis of the functioning of inclusive classes in the area of school education carried out; this
will result in a description of the reality, and the mechanisms present in inclusive education. It is
important to examine the place that parents, guardians, and teachers (of children included in
integration) assign to it in the system of goals and developmental needs, and to determine the optimal
pedagogical activities in this area.

2. RESULTS AND DI1SCUSSION

2.1. INCLUSIVE EDUCATION — ASSUMPTIONS

The term “inclusive education/integration” refers to a combination of two realms of reality that had
previously functioned relatively independently. As a result of this combination, a new form of social
practice was created [19, p. 9]. The study of this practice has required new theoretical concepts that go
beyond the conceptual framework and conceptualization of reality. The concept, implementation, and
assumptions of school integration have undergone conceptual changes over the years and have been
determined by the vision for the development of education for children with disabilities. In special
education, there have been changes that make it possible to go beyond common knowledge, including
that of integration. It is not about the concept of integration itself, or, in the simplified version,
inclusion, but about the process and even the current and specific view of reality. In this sense, the
integration paradigm means the dissemination of consent for the coexistence of disabled and non-
disabled people [12, p. 154]. An inclusive education system is based on the fullest possible inclusion, in
ordinary schools and other educational institutions, of children with disabilities, while taking into
account their different needs. This system has been an attempt to answer the increasingly often
articulated slogans concerning the special educational needs of people with various types of
disabilities. By design, inclusive education covers individuals with all types of disabilities. Its basic
assumption is the necessity for creating conditions for disabled people to be able to grow and gain
knowledge in a natural environment among able-bodied peers, as well as to shape positive
psychosocial ties between disabled and non-disabled peers [23, p. 16-17]. Inclusive schools are, by
definition, community schools, which aim to involve parents in the work of education, and bring the
local community closer.

A. Hulek [7, p. 495], in justifying the sense of building an inclusive education system for people
with disabilities, writes that “the most advantageous system is a system of education and upbringing of
children and adolescents who have deviations from the norm, which allows the various work of pupils
to be satisfied”. The author argues this by pointing to the value of this form of education, because “it is
of particular importance in shaping mutual attitudes, and personal and social culture” [7 p. 495]. Of
course, the idea of integration does not come about through the formal combining of the abled and the
disabled. The main issue here is social integration. In the local community, the integration of disabled
people takes place on three mutually dependent levels: psychological, pedagogical, and sociological.

In order for people to be able to pursue their dreams and passions, and to develop themselves and
their potential, education needs to be an integral part of the process, in addition to many other factors.
It is, therefore, very important that the educational system in Poland takes into account disabled
children and includes them in compulsory education from an early age. One of the best ways of not
excluding people with disabilities is inclusive education, which takes place when children with
disabilities are educated in publicly accessible educational institutions, where various aids to improve
their functioning and learning are used.

Thanks to an analysis of the literature relevant to research results on the process of students’
integration into school, it can be noted that integration is still imperfect and not fully described
scientifically, this requires hard and persistent work. The conclusions drawn from educational
experience and practice have had a significant influence on the modification, enrichment, and
improvement of inclusive forms of education for the disabled. And the experience of inclusive teaching
has contributed to a change in the view that special schools should be places of education for disabled
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children. Even though researchers are eager to engage in this inclusive movement, so far, research on
inclusive school has been fragmentary. The research area is, especially, the consequence of results-
focused study rather than studying the actual process of integration at the school level. Integration
research is diverse and covers a broad area, with the most important studies including the assessment
of teaching achievements, and social and emotional functioning. Many psychologists and educators
have conducted research on inclusive school [6], [21], [26]. Foreign research focused on inclusive
education is also interesting [15], [16], [17], [18], [20], [24]. The premise of inclusive education is to
create conditions for students that will be most beneficial for them. These issues are becoming of
increasing interest in Poland [22]. The main goal of the research is most often to determine the attitude
of teaching staff and parents towards integration in a regular school. However, little is known about the
actual activities that take place within education: to what degree the integration postulates are in line
with the needs of contemporary recipients, and whether these assumptions have foundations. The
planned research makes it possible to explore a new research field: the area of integrated education.
This type of research has not yet been undertaken and has important cognitive meaning,.

The aim of the research designed by the author is to examine the assumptions of integrated
education in its hidden dimension, together with declarations obtained from subjects, and the
confrontation between theory and practice; as well as to analyze the presence of the category of
appearances in this type of education in a critical way. The assumptions of integrated education and
their actual implementation as stated in the declarations of the students” parents and the teachers from
these schools will be subject to critical analysis. The research will be positioned in the interpretative
paradigm. The results can be used in educational practice, and thanks to a critical analysis of integrated
education’s assumptions and their actual implementation, may be useful in creating recommendations
for schools and school board projects.

It seems important to address the following issues, which require in-depth analysis:

*  What is the game' of inclusive education?

*  What rules and laws are applied to the game by the authorities, teachers, parents, and students?

*  What are the positions of the subjects in the game: authorities, teachers, parents, students?

*  What axiological mechanisms and compulsory enforcement of non-life regulations (both
pragmatic and organizational) are visible at the sources of illusio in inclusive education?

*  What meanings do the entities — authorities, teachers, parents, students — give to inclusive
education and its elements (e.g. what meanings do they give to learning objectives, methods,
content)?

The aim of the research is to critically analyze the functioning of integrated classes in the area of
school education, which will result in describing the reality and mechanisms present in integrated
education. This will provide an opportunity to acquire knowledge that is important in the area of social
sciences, such as, acquiring knowledge that will enable practitioners to undertake such activities where
the assumptions of inclusive education and activity correspond as much as possible to the school
reality. The practical application of these results is associated with the possibility of expanding
cooperation between the school, teachers, and parents, and providing students with the most favorable
conditions for development within educational institutions. It is necessary to analyze the state of
implementation of the assumptions of inclusive education in primary schools, to examine the degree to
which apparent actions represent real actions, and to find out what the opinions of parents and people
working with students covered by this education are. It is important to examine the place that parents,
guardians, and teachers of children (included in integration) assign to it within the system of goals and
developmental needs, and to determine the optimal pedagogical activities in this area.

1 . . C g . . . .
The term “game”, in this context, refers to P. Bourdieu's field theory. Each field has its own rules and set of rational demands on its
participants (players). It shapes those who enter its area. People in it are engrossed in the game. See: Bourdieu P., Rozum praktyczny. O

teorii dziatania, przet. ]. Stryjczyk, Krakéw 2009.
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Due to the specific nature of the research, no research hypotheses have been formulated in the
project. The premise of the pre-research work is that the assumptions of integrated education in
primary schools only appear to have been implemented, the school lives a double life, there is a game
of appearances and fiction, and the implementation of the idea of integration is illusory. This kind of
assumption results from the experiences of the project’'s author, who works for one of Krakow's
primary schools that has some inclusive education, hence the adoption of a critical perspective and an
interpretative paradigm.

2.2, INCLUSIVE EDUCATION IN PIERRE BOURDIEU’S FIELD OF THE SPACE

Looking at inclusive education from the perspective of entering the school field is particularly
related to paying attention to the external factors that constitute this form of education, as well as the
circumstances that accompany the subjects of this educational scene. This article is largely devoted to a
description of the research that the author intends to carry out in inclusive schools in order to find out
the opinions of teachers working in them, and to look at inclusive education from the inside, through
the eyes of the respondents. Therefore, it seems particularly useful to base the obtained results on Pierre
Bourdieu's theory. Pierre Bourdieu's sociological theory and the conceptual framework created by the
author seem to be adequate in the context of analyzing the area of inclusive education. The subjects of
the educational scene of inclusive education, which are the teachers working in this type of school, who
belong to society and are subject to its laws, take part in the game. Their place is related to the
functioning of the field. In light of Bourdieu's theory, all persons in the field have habitus. This, in turn,
is the principles instilled and internalized in the course of socialization, the mental structures that allow
them to create and organize specific practices and to recognize and understand the reality around them
and act on it [25, p. 42]. Therefore, as S. Krzychata and B. Zamorska write, teachers have previous social
experiences that allow them to find themselves in the educational system, making it easier to identify
with the logic of the school field [13, p. 31]. This paper applies to teachers of all levels of education, as
well as types and forms of education. Each teacher has one’s own past experiences, which, to a greater
or lesser extent, affect their perception of the field and attitude towards it.

One of the basic categories in the analysis is habitus. This term appeared during conversations with
teachers working in inclusive schools and is related to the interlocutors' reflections on professional
experience. It is shown as a certain cognitive schema, a model, which, for a human being, plays the
specific role of a tool that organizes all the processes for perceiving reality. The result of which is the
creation of a subjective image of the world: people, things, and events in the human mind. At the same
time, it is a source of practices that appear in a given field. Habitus turns out to be the principle of
perceiving and evaluating these experiences. The research concept of this work is embedded in Pierre
Bourdieu's sociological theory. Playing, according to Bourdieu, is a metaphor for social life. This
appears to be relevant and significant in sociology for several reasons. M. Jacyno [8, p. 17], listing these
reasons, writes about the significant ambiguity of the concept of the game. The author of the theory
does not give the reader a specific answer as to what the game is about, what the game is, the degree of
its brutality, or on what terms it is played. “Apart from comparisons to a race, a fight against time,
where the pace of the fight and the reflexes of the participants are decisive, there is often a competition
comparable only to the fight for life and survival” [8, p. 17]. Habitus is the result of the work of
assimilation and inculcation, which is necessary for objective structures and the products of collective
history to be reproduced in the form of adapted and permanent dispositions, which is the condition of
their functioning [5, p. 77]. A specific example of a relatively independent subsystem in the social world
is the education system. Therefore, this relative autonomy is a fundamental element that justifies the
notion of a field, which is created in opposition to a Marxist analysis that adjusts all social orders to fit
into the category of class struggle [14, p. 3]. It therefore seems particularly important and justified to
embed the theoretical framework for inclusive education research within P. Bourdieu’s theory.

People are embedded in a social space that, according to the author, reveals a tendency to create
and establish some kind of social order, as well as to reproduce it. The pattern of this space is shaped by
individuals who, with the help of specific conditions related to the position they occupy in the field,
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implant specific cognitive structures in them, i.e., habitus. It can be said that in the area of the social
field there is a kind of game, or even a dispute, about the possibility of pushing through one's vision,
rules of division, or view [1, p. 142].

A. Kloskowska writes that the habitus is “a complex of interiorization, that is, tendencies, attitudes,
dispositions internalized, introduced into the sphere of human habits. Habitus extends to the field of
evaluating emotional reactions and attitudes towards values. It is precisely the result of [the]
subjectivization of objectivity, expressed in an objective way again” [9, p. 9].

In describing the habitus, the author claims that,

The imprint of the “rules of the game” is so strong that it is imperceptible as an externally imposed
factor, and so effective that it ensures an almost automatic adaptation to the situation identified as the
situation covered by the rules. (...) The power and depth of internalization give them a quasi-instinctive
character. (...) The concept of habitus is to exclude the problem of conscious or unconscious action,
causality or teleology. Habitus is the internalization of "objective necessity which makes a virtue." This
results in the use of strategies that are objectively adapted to the situation. This gives the action the
appearance of rationality. [9, p. 14-15]

P. Bourdieu also wrote about symbolic violence in the context of national cultures in connection
with the change in which actors become dominant and their relations in the culture, but these are only
passing references. A more important place in the author's considerations is the issue of the first, initial
stage of pedagogical work, which is the unconditional beginning of inculcating culture [2, p. 21]. This
process takes place in small primary groups, the family or the origin’s local environment. Bourdieu
concludes by claiming that under the influence of primary authority and initial pedagogical activity, a
basic habitus is formed, which is less “reversible than all the subsequent effects of subsequent phases of
pedagogical work” [2, p. 21]. This primordial habitus is at the core of all subsequent habitus formation
and cultural assimilation. Habitus is jointly responsible for creating the rules of the game in a given
field, as well as the course of relations that take place there. They also shape the interests of the actors,
their preferences, and, in part, their capital resources. The desideration of success in a particular field is
the maximum compatibility between the requirements of the field and the structures of the habitus. It
enables the maximum understanding of the nature of the field and its structure, in a way that prompts
or dictating the choice of appropriate strategies based on an adequate perception of opportunities and
threats.

In P. Bourdieu’s theory, social space is constantly branched, which results in the creation of new
social fields that can be perceived as institutionalized arenas. A social conflict takes place in their area, a
game or a struggle to control given forms of capital, a change or maintenance of position within the
social space, or even a change or maintenance of the rules of the game itself. This can be understood as
a kind of struggle for power.

In analytical terms, a field can be defined as a network or configuration of objective relationships
between items. Positions are objectively defined due to their existence and due to the conditions they
impose on people or institutions occupying them, defining their current and potential situations (situs)
in the distribution structure of various types of power (or capital). In turn having this power (capital)
determines access to specific benefits, which are played for in a given field. (...) The field is an area of
power relations, and not only of meanings and struggles aimed at their transformation, and,
consequently, of permanent change. [4, p. 78]

The analysis of the area of the field proposed by the author takes place in three stages. Firstly, one
has to estimate the position of a given field in relation to the field of power; second, it is necessary to
describe the objective structure of the relationships between the positions that people and institutions
occupy, and whether and how they compete with each other in this field; and the third is to analyze the
habitus of the subjects and examine the systems of dispositions they acquire during the internalization
of a given type of social or economic condition, the dispositions being the result of, more or less,
favorable conditions that emerge while traveling a given path in the field [4, p. 87].

A question arises as to whether the regulations, laws, and assumptions of inclusive education
completely correspond to the educational reality. Are the parents of children attending schools with
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inclusive classes, and the teachers who teach in these schools, satisfied with the changes taking place,
and with the implementation of clearly defined assumptions? At this point, it is worth referring to the
concept of society by P. Bourdieu [3] in which one of the basic concepts is the field. Using this term, he
describes the global social space, its organization, and the state of the social positions. The field is the
source of what is social. “Each field is an institutionalization of the point of view embedded in things
and habitus” [1, p. 142]. The field shapes those who enter its area of influence; this “attitude" is called
illusio [11, p. 188]. Illusio is an unconscious state of being absorbed in the game. This is the result of the
direct recognition of the field's requirements. Understanding the rules and skills of the game, as well as
joining in, itself occurs without knowing it. The requirements are obvious and they become illusio, i.e.,
the condition for participation in the game. For people who do not participate in this game, illusio and
its rules are fiction, something incomprehensible. Believing in the validity and truthfulness of certain
realities, and taking fiction for reality, is an illusion. People who are not in the field may see some
actions and rules of the field. Every day, educational life in the context of P. Bourdieu's concept comes
within the field of activities of the Ministry of National Education. Like every social field, it is governed
by its own rules and laws, which define the actions of the individuals involved. By the field’s
participants, the rules are considered essential and are respected. The teacher takes part in a game
whose rules are set by the Ministry of National Education. As a participant in a forced game, he or she
may, or should, fully respect the regulations, laws, and other guidelines, and treat them as fully
acceptable. The Ministry expects them to operate in the illusio space, whose clear rules are dictated by
routine activities [8]. In the context of the proposed research within the scope of the field, apart from
teachers, there are also the parents of children covered by inclusive education. This is an innovative
approach to the subject.

Inclusive education is a form of institutional learning and, as Bourdieu writes:

Each institutionalized education system (ES) owes specific features of its structure and functioning
to the fact that it should create and recreate — thanks to the institution's own resources — institutional
conditions, the existence and duration of which (institution's self-reproduction) are necessary both for
its own implementation function and to fulfill its function of recreating cultural arbitrariness, the
reproduction of which contributes to the reconstruction of relations between groups or classes (social
reproduction). [2, p. 112]

The above fragment from Reproduction, in writing about the education system in the context of
pedagogical activities, perfectly correlates with the social field, which is the area of integrated
education. Thanks to the agency of teachers, this area generates the conditions necessary for it to
continue to exist. By adapting to the requirements of the field, the structures and relationships that
prevail in the field are maintained.

When writing about inclusive education in the context of Pierre Bourdieu's theory, it is impossible
not to mention that this area of education is a certain form of activity area in which a network of
relationships is created. These are various types of contacts between the entities of the educational
scene in inclusive education. People who participate in this field take part in a game in which certain
benefits are at stake. According to Bourdieu, each field imposes certain forms or specific strategies of
action on the actors. The school, including the inclusive school, is a specific example of a place where
this practice is also visible. The specificity of its organization contributes to the reproduction and
dissemination of cultural capital, the consequence of which is the constant duplication and
reconstruction of the structures of social space [5, p. 29-32]. In line with this theory, one should mention
the concept developed by the author, namely capital. Capital is considered to be a type of resource that
allows the participants of the game to obtain certain benefits or advantages. The author lists various
types of capital: economic, social, cultural, symbolic. In the context of this analysis of capital, it is
possible to define the psychophysical abilities of the student and their potential. Inclusive education, as
a field, predisposes you to be an arena in which the actors participating in this symbolic game come
from various backgrounds, having various capital at their disposal. It can be said that the game played
in this field has high stakes; especially for students covered by integration, for whom it may be taking a
specific position in class structure and even success in the future. However, the teachers and all those
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working in inclusive schools are also in a specific place. People who have more capital at any given
time will achieve higher positions in the hierarchy of the game, especially if they learn to navigate in an
area of culture that is legitimate.

3. CONCLUSIONS

Inclusive education takes place when children with disabilities learn in generally accessible
institutions using auxiliary resources that improve their functioning and learning. In the field of
children’s upbringing and education, it is visible in the increasing abandonment of segregated forms of
education and the introduction of integrated forms. Therefore, further research and reflection on this
type of education is extremely important in terms of education. In connection with the visible cognitive
gap, it seems educational, and also necessary, to construct research aimed at presenting the space of
integration schools as being one of the forms of social space, and discovering the types of game, the
rules prevailing in it, and rules that govern this type of education. The project takes up the issues
concerned with a new and poorly recognized problem area, and makes inclusive education the subject
of the analysis in the context of Pierre Bourdieu's [3] field theory. This supplements the current state of
knowledge about the analysis of inclusive education in illusio space, a thus far overlooked perspective
of the parents and teachers of children covered by this form of education. The project initiates a new
approach to the analysis of the issues raised. In the theoretical dimension, the project supports the
development of knowledge about the area of the research, such as issues of inclusive education from
the perspective of the educational scene’s entities, like teachers and parents of children covered by
inclusive education, while taking into account the multidimensionality of this phenomenon. The results
of the project, in the form of empirically grounded theses concerning the perception of inclusive
education, may also contribute to a revision of the existing concepts of special education and school
pedagogy. This will provide an opportunity to obtain knowledge that is important in the area of social
sciences, for example, knowledge that will enable pedagogue practitioners to undertake actions so that
the assumptions of inclusive education and activities correspond to the school reality as much as
possible. The practical application of these results may contribute to the expansion of cooperation
between the school, teachers, and parents, and provide students with the most favorable conditions for
development in educational institutions.
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Koaogszertuak Kapoaina. IHKA1031BHa OCBiTa B 14103111IHOMY IPOCTOPi: IPOHO3NLILI A40CAIAKEeHHS IIKiAbHOTO
cepegosuia. JKyprar Ipuxapnamcvrozo ynisepcumemy imeri Bacurs Cmedanuxa, 8 (1) (2021), 132-140.

Y cratTi onmcaHO 34ilicHeHe AOCAiAKEHHS y IMpaKTUIli iHKAI03MBHOI OcBiTH B IToAbIi B KOHTeKCTi
KoHIen1ii cycrianscta I1'epa Bypave, ae cfepa € oaHi€I0 3 OCHOBHMX KOHIIeNIil. Buxkopucrosyoun meir
TepMiH, aBTOp Ma€ HaMip ommcaTu COLiaAbHUII IIPOCTip IIKOAM, OpraHi3allil0 CcOIliaAbHOIO IPOCTOPY Ta
CTaH COIliaAbHOTO CTAHOBUIIA IITKOAM; a TaKOX BiAIIOBiCTM Ha 3allMTaHH:: SIKOIO € peaabHICTh iHKAIO3MBHOI
OCBiTH, TpoaHaAi3oBaHOI Yepe3 mpu3My Kareropii illusio? Bagansum a4s1 aBropa 6y10 nmpoanaaisyBatu craH
peaaiszanii mpumyIeHs, 3po00AeHNX iHKAIO3MBHOIO OCBiTOIO B IOYATKOBMX IIKOJAaX, Ta 3'ACyBaTU AYMKU
BUMTEAIB, SKi IIPAIIOIOTh 3 YUHAMM, OXOIIA€HUMU IIMM BUAOM OCBiTH. ¥ KOHUenuii cycmiabcrsa I1. Bypabe
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cepa € AXKepeaOM COLIaAbHUM, BOHA BILAMBAE€ Ha TUX, XTO 3HAXOAUTLCA y 30HI Joro Brampy. Take
“craBaenns” HaszupaeTocs illusio [11, c. 188]. Illusio - 11e craH 3ax0OIA€HHS 2poio, TIPO SIKUI YIaCHNUK He 3HAE.
IToBcAKAeHHe OCBITHE SKMUTTsI B KOHTeKCTi KoHtemnii 1. Bypawse norpanase y cgepy aisapnocti Minicrepcrsa
HalliOHaAbHOI OcBiTH. Bumreanr Oepe ydacTh y epi, IIpaBuaa sAKOi BCTaHOBAIOE MiHicTepcTBo HallioHaAbHOI
OCBITU. ¥ KOHTEKCTi IIPOIIOHOBAHOTO A0CAiAK€eHH:, KpiM BUUTEAiB, BaXKAUBY POAb BiAirpaloTh TaKOXX OaThKI
AlTell, OXOILAeHUX iHKAIO3UMBHOIO OCBITOIO.

Karouosi caosa: inkaosusHa ocsita, IT'ep bypase, ia103i1, corfiaasHa cdepa.



